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INTRODUCTION

Dear colleagues,

We are greatly pleased to meet our colleague teachers for the third time
to introduce the teacher’s guide issue Three destined to the Third year
Middle school with a more mature vision. The main objective for the
ensuing Teacher’s guide is to offer you assistance in lessons
implementations that cater for the four skills, their use and their integration.

The book as a serving tool will help you get an idea about the vital
components of the official syllabus that you comply with all along your
school year. The suggested lessons will provide you with many
opportunities to teach in accordance with your learners’ needs. The variety
of themes and language points, together with structures, will facilitate your
task. The tasks and activities included in the course book are carefully
selected to cater for learners’ styles and multiple intelligences.

The material covered in this guide will invigorate your spirit; give you
another dimension to apply the different methods and techniques you see
effective for your learners’ needs. It is henceforward important to notify our
respective colleagues that the tasks featured in the coursebook are therefore
always learners’ centered, where the focus is on the development of their
mental, psychomotor and affective capacities in order for them to acquire
effective English in its most varied aspects where both — curricular and
extracurricular activities are widely promoted.

As learners vary in learning styles — auditory, visual, tactile/kinesthetic,
they need to learn English at all levels — they need to hear the sounds and
their effects, the articulation and a linguistic model you yourself set for the
purpose. They also need to learn to speak, listen to, read, write and re-use
what they have learnt in new situations.




Book Three is destined to Third Year students whose cognitive capacities
are to a certain extent more developed. The orientation is more focused on
competency task based activities where learners are supposed to manipulate
language through the four skills and their integration. They will have lots of
listening, reading and writing activities where they can apply their cognitive
and meta cognitive faculties. Teachers, in this respect, have to incite
learners to play a more active role in their own development and make them
responsible for their own learning.

Teachers should afford students opportunities to find the answers to
questions arising from their own daily life to become autonomous. Learners
need to integrate themselves in social collaborative works that require
problem solving, a bit of critical thinking and the use of logic and reason to
accomplish the competency-based approach in its most long learning
favourable condition.

The Authors




PRESENTATION OF THE COURSEBOOK OBJECTIVES

| LISTEN AND DO.

In these new coursebooks, special efforts have been made to adapt
authentic listening materials and make them readily available to both
teachers and learners in the classroom despite the technical constraints
related to audio recordings (to be included in the accompanying CD/DVD),
which ideally need to be performed by native speakers or professionals
specialised in such pedagogical performances.

The listening tasks proposed to learners in these books involve both
receptive and productive skills, which makes listening a purposeful act
having its “raison d’étre” in carrying out tasks that require learners to
integrate all communicative skills other than just listening and speaking.
Although the main focus is on communicative interaction in class through
role playing as an extension to the original, primary oral input materials,
writing skills are also taken into consideration such as information transfer
to different text formats and, most importantly (whenever this has been
feasible), note-taking — which is a true skill by itself that integrates the three
other remaining skills, and also requires higher cognitive levels. Some
listening tasks particularly encourage the learners to take notes while
listening as this is a study skill they will need throughout their school life.
Teachers, too, are encouraged to design further note-taking activities to be
monitored in class whether as an extension to listening or reading.

TEACHING and LEARNING PRONUNCIATION

MY PRONUNCIATION TOOLS/ | PRONOUNCE.

The official syllabus insists on teaching vowel and consonant
discrimination in the first, second and third middle school years. To achieve
this, teachers may resort to various teaching methods and techniques.
Learners do not need to know the complex terminology related to either
auditory or articulatory phonetics. However, teachers may use simplified
articulatory diagrams as teaching aids when introducing English sounds
whose counterparts or equivalents do not exist in the learner’s first language
(Arabic) or mother tongue (Tamazight).




Pedagogical common sense requires us, teachers of English as a foreign
language, to adopt a teaching method whose outcomes may be immediately
measured and evaluated in class so as to quickly remedy any problem and
deal with any difficulty that learners may encounter during the learning
process. The following teaching and learning “stages” are supposed to find
universal support and adoption among EFL teachers:

1. Repetition/Memorisation

2. Identification/Recognition

3. Autonomous Production

The starting point for the first stage is the repetition of key lexical items,
whether content-related or structural ones, that have purposefully been
singled out from previous learning inputs, usually the listening ones. The
aim of this stage is twofold: to make the learners articulate the sound as
correctly as possible and, at the same time, memorize and internalize its
correct pronunciation, which they will need in further stages as the sequence
evolves and develops. Listening tasks and inputs may be considered as
precursors to the pronunciation “lesson or session” per se. Listening inputs
should be designed so as to implicitly introduce the targeted sounds that are
to be explicitly taught at a later stage in the progression of the sequence,
using “My pronunciation Tools” and “I pronounce” sections of the course
book. Even the listening tasks should be exploited in such a way that
learners actually have the opportunity to, again, implicitly use, practise and
produce the targeted sounds in communicative situations, particularly when
acting out dialogues or interviewing class partners.

In “My Pronunciation Tools” and “l pronounce” sections of the course
book, the first activities are devoted to repetition and memorisation of the
targeted sounds. Then, learners are invited to identify and recognise the
sounds they are learning through the use of minimal pairs whenever this is
possible, of course. Minimal pairs are a good teaching device to help
learners discriminate similar sounds that might prove to be difficult for them
to understand or (re)produce. Tongue twisters are another teaching device,
but the problem with these is that they do not often make sense or provide
meaningful context and content. Nursery rhymes and extracts from songs or
poems in which the targeted sounds are redundant are more “meaningful”
and infinitely preferable. Both the repetition and identification stages have
single lexical items as starting points, and expand progressively to include
longer inputs, first in the form of statements, and then in the form of short
texts — dialogues or reading texts. Both forms of extended inputs are
contextualized and thematically related to the sequence as a whole. The




reading texts included in the ““| pronounce™ section are meant to be read
aloud by learners in class while the teacher monitors their pronunciation.
Although the focus in these texts is on sound, this does not mean that
comprehension is to be neglected. New or difficult vocabulary should be
explained so as to facilitate comprehension. Indeed, vocabulary should be
dealt with regardless of the length or form of the phonological input: single
words, longer statements, short dialogue exchanges, longer dialogues,
interview questions and answers or reading texts.

The autonomous output stage is particularly encouraged in the
“l pronounce” section through acting out dialogues or asking/answering
interview-type questions — whenever this is feasible. Through these
communicative and topically contextualised learning situations, learners are
expected to naturally produce the targeted sounds and carefully listen to each
other for any error. At this stage, teachers have to be most vigilant in class
and monitor these peer performances with great care and attention. We, as
EFL teachers, should encourage our learners to correct each other, and
explain to them how errors can help them improve their pronunciation.
Autonomous output is to be extended to the subsequent sections in the
sequence. Whenever learners “read aloud” a text or take part in an oral
exchange in class at any moment (during “I read & do”, “I learn to integrate”
or “I think & write”), they will necessarily reproduce/produce some of the
targeted sounds (whether belonging to the current sequence or even the
previous ones) and should, therefore, be properly monitored by their teacher.

To sum up these introductory notes to the Teacher’s Guide regarding the
phonetic component in Middle School books for years two and three, it is
worth reminding everyone that both the teaching and learning acts
NEITHER start with “My Pronunciation Tools” NOR end with the “I
pronounce” section. The teaching/learning of pronunciation “begins” with
the first class input, right at the beginning of each sequence, and evolves,
expands and extends to the “last” class task in each sequence. In fact, it is
more like an ongoing process that repeats itself throughout the book —
within each sequence, and from one sequence to another — aiming to
hopefully achieve two objectives: take in charge targeted new sounds and
recycle previous ones; this last objective should be remembered by all of us.
“My Pronunciation Tools” and the “lI pronounce” sections are just
“pedagogical stopovers” on the long, ongoing “route” of the
teaching/learning process whereby the targeted new sounds are made
explicitly clear to the learner. We should also keep in mind this obvious




fact: a course book is just a teaching aid and, as such, can never replace
dedicated teachers, capable of designing extra teaching materials to back
and expand those proposed in the coursebook.

My GRAMMAR TOOLS

In both Year Two and Year Three coursebooks, “My Grammar Tools”
are meant to be exploited as learning aids whose main pedagogical function
is to succinctly sum up the main tenses, structures and structural lexis dealt
with in each sequence in the form of “rules” or, sometimes, broad
generalisations.

Another function of these tools is to draw the learners’ attention to
special difficulties and exceptional uses related to these language forms.
Although the pedagogical approach adopted in both books insists on the
implicit teaching of grammar, both common sense and long teaching
practice have nonetheless proved that the learners do need, at some point in
the learning process, to become fully aware of “what” they are actually
learning. Teachers, however, are encouraged to help their students deduce
rules and make generalisations through analysis and comparison of relevant
examples. They are equally encouraged to recycle the language forms
studied in preceding sequences or in the previous year. The course book
writers have tried — whenever this has been possible — to take in charge the
review/revision of some previously taught language in spite of tight
constraints on space, i.e. number of pages available for that purpose.

| PRACTISE.

This section is meant for the practice of the language presented in the
previous teaching points. It aims at consolidating and reusing the acquired
knowledge in meaningful contexts. The learners work individually, in pairs
or in groups to do some contextualized tasks and activities. What matters
most in these activities is the use of the language for the sake of real life
communication.

Teachers should bear in mind that most learners especially the tactile and
the kinesthetic need to keep hands on their subject matter.

Learners by curiosity dislike theory and enjoy practice. Thanks to their
immersion in practical activities, they learn better. Learners feel the things
and understand them each time an application immediately follows from the
theory. Hence, the idea of “l practice” evokes a certain pride from the part
of learners who have been and are engaged in what they see, what they feel




and what they touch — This is the best learning, the learning that comes
from Practice as an application to theory — for theoretical matters evaporate
and fly whereas anything done, made and implemented by hand will remain
and forever lasts.

| READ AND DO.

Due to the limitations imposed on the number of pages in both
coursebooks, the writers have been compelled most of the time to
reluctantly reduce not only the number and the variety of reading materials,
but also the number of visual aids (such as photos, maps, diagrams, etc.),
which should normally accompany reading materials — particularly those
whose comprehension might prove a little difficult for learners. It would
have been more beneficial to the learners to be exposed in each sequence to
as many types of documents and discourse types as pedagogically
necessary. A special effort, however, has been made to make up for this
shortcoming by using the “I read for pleasure” page to offer extra reading
documents to the learners. Whenever teaching schedule allows teachers to
introduce extra reading materials in class, this would be most welcome.

For us, teachers of English as a foreign language, one pedagogical
principle to always keep in mind when preparing our “read” lessons is that
the “I read and do” section in the coursebooks has been conceived, designed
and planned according to an integrative teaching/learning approach whereby
many of the learning and study skills are combined in the reading tasks, and
work together towards achieving the same goal, i.e. comprehension with its
multi-faceted aspects — from the explicit lexical meaning of single items and
the specific referential information contained in phrases or statements to the
implicit, more complex meaning of either single items or longer texts, which
can only be inferred using relevant clues from the reading materials.
Teaching learners how to infer complex meaning should be carefully
conducted in class using relevant tasks or stimulating questions, which
ought to be designed and planned in such a way that they bring the learners
to progressively probe the reading material in order to find out the hidden,
implicit or implied meaning/information they are looking for. Referential
study questions need to be extended to inferential ones — first through a very
simplified “version”, so to speak, in Year Two and then through a more
elaborate one in Year Three, bearing in mind the cognitive or intellectual
requirements needed by the learners at this stage. Indeed, we want them to
“think and read” as much as “to think and write”. Inferring complex word or




text meanings requires competences working at a much higher cognitive
level than mere comprehension; it goes further beyond to reach the
“analysis” level — and this is exactly what we want our learners to be able to
do, i.e. “analyse”, i.e. “think”.

| LEARN TO INTEGRATE.

This section is devoted to the reinvestment of the previous learning in
terms of knowledge, skills and attitudes. The teacher trains his learners on
how to integrate what they have learnt so far. Learners need to mobilize
their resources and re-invest them in a problem solving situation through
group work and through a collaborative format.

The learners are involved in selecting and classifying the resources they
need, the skills they will use and the values / attitudes to be instilled.

This phase will enable the teacher to identify the learners’ strengths and
weaknesses in order to organize tutorial sessions for moderation,
remediation then standardization (leveling up).

This phase is conducted with the help of the teacher who monitors the
task and gives help by providing examples.

Learning to integrate is a good threshold demarcation line between those
who have learnt something and can easily integrate it and those who have no
notion about the topic and strive to get out of the matter as soon as they
could. In this case, what to integrate and how? Teachers should make sure
that their learners can integrate the elements they have gathered throughout
their collection of lessons.

| THINK AND WRITE.

We are living in a globalised world. Most learners have some contact with
the English language through the Internet. With the help of teachers and
parents, learners should learn how to write and communicate with friends
about topics related to their environment and interest. However, we should
train them to think first and then write. Teachers have to design individual
tasks based on what their individual learners need to write about. They should
pay attention to what they write; they need to write in simple English. In
short, students need to make a distinction between writing to learn (other
things, like structures, spelling and vocabulary) and learning to write.




The acquisition of language skills such as reading and writing targets the
development of writing competency. Acquiring writing is the most difficult
part of the language learning process. It is essential to first acquire the
conventions of written English (such as capitals, punctuation, indentation,
etc). Next, the learner must become familiar with all the stages which
prepare him for the production of a text. Teachers need to find ways to
integrate writing with other skills and activities, giving it more relevance
and importance — and also making it more interesting. In process writing,
these stages are: brainstorming, outlining, drafting, re-drafting, editing, and
publishing. The learner should also be able to assess his work, and then with
the help of his teacher he will improve his written production. Teachers
have to elicit and generate ideas about writing with their learners, how they
write well, why to write and for whom.

Teachers need to give learners tasks that are intellectually satisfying,
tasks that inspire learners with the envy to write. As course books don't
necessarily always help learners develop writing as they want it to be,
learners seek materials that provide relevant, real and communicative
practice. Here comes the role of inquisitive learning through practical
writing based on simplistic form, clear cut messages and straightforward
conveyance of expression. Teachers have to work hard on developing ways
of responding to the content of what their learners write about — the
message — and not just the way things should be written. Learners need a
permanent audience represented in the teacher. If the teacher comes to do
this efficiently, the learners’ confidence in writing will grow.

So, with the help of teachers, learners will be able to:

e produce written messages of average length about friends, family,
interests, shopping, health and travels

e write coherent paragraphs which hold together from the point of view
of form and meaning, respect correct syntax (subject, verb, object) and
use tenses effectively.

® use punctuation, capitalization and cohesive devices.

e write an outline (plan) and organise ideas clearly and logically.




In this respect, writing, like all other aspects of language, becomes
communicative where learners start to think about what they write in real
life writing (e-mails, lists, notes, covering letters, reports, assignments,
paragraphs, notes, blogs, forums and websites) will be a good issue to
tackle. All of these writing tasks have a communicative purpose and a target
audience.

Now, | CAN.

Pre-assessment — both formal and informal — is necessary to determine
the present needs of individual learners after a sequence study. A section is
entirely devoted to learners to freely express their own involvement as self-
assessment assessors through a suggested appropriate rubric. Learners are
supposed to check what they can do through the different parts of the
sequence. They might need a bit of extra help and support from the teacher
who will identify what the learners already possess and what they need to
work more on. The teacher can then determine what level of instruction is
needed by which learners and at what level.

Through the ‘Now, | Can Rubric’ and in the light of what learners said
about their abilities, teachers should set clear learning targets and objectives
and share learning intentions of their lessons with learners. Hence, by
allowing learners to know the purpose of a lesson or a task right from
beginning and with the necessary back up to their zone of proximal
development, they will be able to make better decisions about the ways and
means to achieve what they are expected to learn through what they can do
with the chunks of language.

Learners need to be provided with an appropriate level of curriculum
and reasonable expectations to suit their abilities during the various parts of
lessons so as to motivate them to engage in the process of learning. While
attending to the common needs and individual differences of their learners
through what they have openly confessed about their abilities, teachers
should also be aware of adjusting their learners’ expectations according to
their outcomes. Hence, they encourage those who do better and scaffold the
slower ones by remedying the weaknesses in order to enhance their
knowledge-building capacity. In fact, the idea of revealing what learners can
or cannot do is a good asset for teachers to assess and evaluate their own
teaching and adjust what is inappropriate and ineffective. In this respect, the
“Now, | Can Rubric” is an effective formative assessment tool for both
teachers and learners.




| PLAY AND ENJOY.

The idea of inserting a section for “I play and enjoy” is to give another
space for your learners to change the atmosphere of boredom, of hard doing
activities into a bit of fun and enjoyment, for recreation, for mutual
exchange of humorous events. Enjoying is part of learning and the more
joyous learners turn to be, the more creative and productive they will be-
“The Play and Enjoy” part is the fillip through which learners discharge
some of their burdens to turn as light and full of vigor to enter the next
sequence with too much delight.

Play is fundamental to your learners’ development. It encourages
creativity and helps children to learn social skills. Creative games enable
learners to solve problems and think critically. Play is an ideal relaxed and
fun approach to learning. It is worth mentioning that while playing, learners
are unconsciously reinvesting the knowledge acquired in the sequence.

Some activities and tasks of the coursebook need to be done outdoor. A
visit to different parks in Algeria can invigorate the learners’ spirits and give
a freelance to their creative minds in creating environmental protection
associations, in discovering how waste is reduced, reused and recycled by
meeting experts in sustainable development whose guidance in the field will
prove very beneficial. Learners need green spaces for recreation, for
planting and pruning. The culture of tree cultivation starts to grow with
children’s growth; hence let learners profit from play and fun to divert it
into more elaborative serious work.

The material under this section is a source of pleasure for your learners.
It brings them joy and happiness and develops their imagination. Thanks to
this teaching point, learners will never feel overwhelmed by English
lessons. Learning occurs in a relaxing and motivating atmosphere through
reading, songs or games. We recommend teachers to give this section its
due merits.

MY PROJECT

The main objective of the project is to help the learners to work together
and socialize. It helps the teacher discover many aspects and hidden
competencies, research and social skills. The teacher will find out that some
learners are good at drawing. Some have good computer skills. Some are
good at collecting and organising data. In short, the teacher will not be
surprised to discover the multiple intelligences Gardner has talked about in
one class. While working with groups, the teacher will identify future




leaders, collaborative learners, attentive learners and slow learners who can
work better when they are involved in a task within a group.

Each group member is supposed to do a task.
e Time keeper

e Organizer

e Dictionary searcher

e Data collector

e Speaker

e Group leader

e Facilitator

The process is more important than the end product in the project.

The project requires time and efforts and it is the work of the whole
group. The teacher has to announce the project beforehand and every
member of the group should know about it and has an idea on what this
consists of. During the whole project, teachers have to constantly monitor
their students’ work. Students, all along their research, must be
accompanied by their teachers for the whole project can extend to more than
two sequences of time span.

The project has a beginning, a middle and an end; it should be coherent,
expressive and meaningful; it should bring something new and not mere
copying from the internet. The topic should be researchable with a clear cut
objective right from the beginning. As the project is a collaborative work,
every individual learner can be valued individually to avoid dependency on
one another.

| READ FOR PLEASURE.

Certainly, there is no better thing than reading for it is the best
companion for the lonely, the isolated, and the traveler sitting on the bus,
the learners waiting for an appointment. Reading is the remedy to lonely
souls, an occupation to children in their leisure time. The place of books is
very important for beginner readers whose imagination is fresh.

Children like reading stories they are interested in namely fables where
animals rove and fritter in their imaginative world; a world full of fantasy




and pictures where the emotive sense grows. Reading stimulates creativity
as it gives a lance to its adaptor- a fresh spring of inspirational source full of
imagery, sound and natural settings. Children like to create, to visualise the
concrete and render it as subtle as a modest act of recreation.

Through fictional books, children will be able to picture mythical worlds
and become more imaginative. It is through reading that children feel free to
choose the worlds they visit through imagination, the characters they meet,
the points of view they encounter while reading the peoples’ ideas from
different veins and the visional world they create.

Reading is the best way to breathe in the fresh air and open doors to
recreation and relaxation. Just take a book and read it for more than ten
minutes, your view of life will see another dimension in psychological
freshness; all the stress you once felt will be treated in a few seconds.

Reading is a healing remedy to the soul, an ever growing sensation-
reading fills up the reader’s head with new bits of information, gives him an
invigorating energy to do better at any future reading attempt for the more
he reads, the more words he gains exposure to, the more he accustoms his
eyes to the different scripts and lettering. This will inevitably make his way
into his everyday vocabulary and adds to the reading habits repertoire.
Hence, with time, reading fluency will grow and the more he becomes
acquainted with reading, the more he gets rid of his stammering habits.

When the learner reads a book, he has to remember a various range of
characters, their backgrounds, ambitions, history, and characteristics- an
additional lot that thrive his mind. And with every bit of constructive
learning, his brain will get strengths and assistance to his short term memory
recalls. In addition, reading can increase the capacity for the reader’s
concentration. When a reader reads a book, all of his attention is focused on
the story, its events, its actions and he just feels the rest of the world is just
falling away and; hence, he can immerse himself into every fine detail he is
absorbing and with every bit of pause, he travels with the hero in his
exploration to the imaginative world.

With the increasing appetite to read, the learner’s ability to write will
increase. As he is more exposed to the different writing styles, he will
acquire fluidity in writing that starts as observation to fine writings
translated to his own refinements through imitation. Reading for pleasure
will cultivate in him the tranquility of mind. So, when he reads an appealing
story that meets his own satisfaction, this will bring to him a kind of peace,
a spiritual rest and a therapy to his own roving mind.




The array of reading is vast and numerous. Children’s literature is
beyond the imaginable. There is practically a reading genre for every literate
person on the planet, and whether your learner’s tastes lie in classical
literature, poetry, anecdotes, fables, fashion magazines, biographies, young
adult books, self-help guides, or romance novels, there’s something out
there to capture his curiosity and imagination. Just give it a bit of attention
and try to immerse your learner in one of the stated genres that cater for
every interesting topic he wants.

A good counsel for reading remains the learner’s own curiosity as a
reader. Reading should be cultivated as a habit where young learners have to
be trained to become good readers. Indeed, the training habit should start
right from an early start with assigning learners some reading tasks to
accustom them to reading. Professional readers use reading cards once they
go to school or to public libraries. It is important then to train learners as
amateur readers to keep their notes organised and well-structured on their
reading cards so that they can easily find or refer to them later. In addition,
they may also use a notebook or set up folders on their computers - keep
their notes in good order.

e Readers need to highlight important points in their notes. They may
find it useful to use different colours for related areas.

e They need to keep a record of their information sources; it is essential
to reference their work.

e When referring to a book, they should record the author's name, the
date of publication, the title of the book, the relevant page number, the name
of the publisher and the place of publication.

e When referring to a magazine or newspaper, they need to record the
name of the author of the article, the date of publication, the name of the
article, the name of the publication, the publication number and page number.

e When referring to the internet sources, they record (at least) the full
URL or web address and the date you accessed the information.

Hence, the use of reading cards in reading will prove that learners have
read many books and that they have got the proven records for any future
reference. Show them that type of behaviour should not be considered as a
chore they feel compelled to but as an indication of professionalism in
reading as a habit, as a culture and as act of good conduct.




A good experience we can issue in this respect for our young dearest
readers is to step away from their computer for a little while, rid themselves
of the intricacies the computer that may affect them with, crack open a book
or just few pages daily, and replenish their souls for a little while, and they
will discover how sweet it is not to abandon the written script. Indeed, the
written letters once they imbued will create in their souls a compelling force
to read more and more.

Hence, cultivate in your learners the strong habit of reading by
accustoming their eyes to read everything and profit from their leisure time
to read, to get a purposeful reading, an intentional constructive reading, a
reading that takes a few time but reaps a lot of assets.

In a nutshell, Reading is not just something that children should do in
school but need to take it as an everyday part of their lives, something
everybody should choose to do at all ages. Hence, get your learners opt for
this genuine reading habit and cultivate it to other children to save it for
long.

MY TRILINGUAL GLOSSARY

The objectives of the trilingual Glossary are of three folds:

1. To enrich the learners’ vocabulary with a range of new lexis that cover
the difficult and new words encountered through the four sequences.

2. To give an opportunity to learners to use the offered vocabulary
contents in a wide realistic context.

3. To help learners use three languages in their different varying
contextual use and not lexis as separated entity.

Teachers are recommended to profit from the glossary as a source of
reference for them and for their learners to refer to in case of need. Learners
are expected to enlarge their vocabulary repertoire for a future mastery of
four languages combined.




THE PEDAGOGICAL FUNCTION OF CROSS-REFERENCES

So far, cross-references have been used solely in reading texts as teaching
aids to facilitate intra-text comprehension. Their objective, therefore, is
limited to the achievement of a better reading comprehension. In these new
course books, however, the writers have tried to extend the pedagogical
function of cross-references to other sections — not only the “I read and do”
section — to involve and integrate all the language (knowledge), skills (search,
study and communicative skills) and sometimes even attitudes at work within
each sequence. Thus, the valuable pedagogical use of cross-references has
been redirected from its “traditional” pedagogical implementation within a
restricted intra-text learning situation to a much broader inter-section and
intra-sequence learning/studying context.

Cross-references are indispensable study tools that will hopefully enable
the learners to achieve three main objectives targeted in these new course
books:

1. a better comprehension of the reading materials, when cross-references
are at work within the same input/text (at intra-text level) through the use of
content-related and grammatical substitutes, such as personal pronouns,
possessive adjectives and pronouns, relative pronouns, etc.

2. a better use of knowledge/information/content, when cross-references
are at work within the sequence itself (at intra-sequence and inter-section
levels), interconnecting the various sections to redirect learners from one
section to another and help them reconnect their varied content (from “My
Pronunciation Tools” to “I listen and do” or “l pronounce” or reading aloud
a text in the “I read and do” section for example, or from “My Grammar
Tools” to” “I learn to integrate”, “I read and do” or “I think and write”
sections).

3. The ultimate objective targeted in both course books is to achieve a
global, comprehensive integration of all the language content, all the
communicative and study skills, and attitudes in the “I learn to integrate”
task, when cross-references are at work at intra-sequence and inter-section
levels, compelling the learners to recycle and reinvest previous content
learnt in preceding sections, and also to re-implement all the learning and
study skills required to integrate all that has been acquired so far in the book
sequence.




In both course books, the writers have made special efforts to extend the
use of this cross-referential tool — from its “traditional” function restricted to
intra-text reading comprehension — to a much broader and more
comprehensive one that compels the learners, so to speak, to cross-refer
across the different sections, from any one section, in search of the
appropriate content they need to reinvest in another.

We, the course book writers, consider these intra-sequence, inter-section
cross-references as highly integrative tools whose pedagogical function
should make the learners aware of the inter-connected network of content
(language and information) available in each sequence, and train them to
use appropriate study and search skills to locate this content (wherever it is
in the sequence) for the purpose of reinvesting it in any subsequent learning
task.

Due to space constraints, we could not make an extensive use of these
cross-referential tools in the books. Teachers, however, are encouraged to
implement them on a regular basis in their classes. They are also encouraged
to make cross-references at inter-sequence level in order to reinvest content
already learnt in preceding sequences. More importantly, teachers should
help the learners to make cross-references on their own by asking them
relevant, helpful questions, such as:

— Which of the listening tasks can help you write part(s) of your email,
letter, blog page text, report, etc.?

— Which reading question(s) can help you do your writing task?

— Which part of “My Pronunciation Tools” can help you and your partner
act out the dialogue, or read aloud the text using correct pronunciation?

— Which part of “My Grammar Tools” can help you do your reading or
writing task?

— Which reading text can you use as a model to do your writing task?

We, as teachers, should gradually teach our learners how to cross-refer to
the required information on their own when they are undertaking any
learning task at any level in the sequence and, hopefully, in the whole book,
too.
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THE TUTORIAL SESSIONS

The objective of the tutorial sessions is of three folds:
A- Moderation and remediation.

B- Learning how to integrate.

C- Work for excellence.

In a heterogeneous class with mixed-ability groups, the teacher should
appreciate each learner/ child as an individual taking into account his
learning styles, his mental capacities, multiple intelligences and the way he
adapts himself with the types of learning. The teacher should use the
appropriate strategies when working with different groups to the extent that
he knows when to apply x strategy with x group and for what purpose.

The tutorial sessions are primarily meant to work with the learners on
specific areas. The teacher needs to identify the strengths and the
weaknesses of his learners in the course of time. Once he has collected data
about his learners, he should be able to address their needs accordingly. He
has to identify the main problems during his lessons. His portfolio and the
learner’s portfolio will give him sufficient data and evidence on how the
learning process occurred in class. Thus, he should focus on moderation
periods and set appropriate remedial tasks after exploiting his learners’
resulting weaknesses and identifying the non-acquired criteria.

The tutorial sessions offer an opportunity for teachers to work towards
excellence among their students. The teacher targets good learners and asks
them to work on problem solving situations of a higher difficulty rate so as
to train them for real life problem solving situations.

The sessions are also devoted to train learners on different ways of
integrating the previous learning in terms of knowledge, skills and attitudes
and build upon the new experiences in a scaffolded way; hence constructing
their own down to top learning process.

[ 29 )
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This evidence will allow the teacher to rethink and reshape his teaching
to meet the learners’ needs.

The teacher is aware of the differences of levels in his class and thus, he
should be ready to organise his tutorial session as follows:
1- Identify the frequently repeated errors in class.

2- Categorize and make a thorough analysis of the common repeated
errors in class.

3- Exploit both the learners weak and strong results of the test
4- Find out reasons for the sake of implemented moderation.
5- Set remedial work according to non acquired criteria.

6- Work with the learners on areas that need reinforcement

7- Focus on learning how to integrate.

8- Be aware on how to use the knowledge acquired, the skills and the
attitudes in an integrated way to communicate in real life.

9- Give the opportunity to the learners to work in groups.

10- Identify the best learners can help in group work.




A SAMPLE DIAGNOSTIC TEST

1. | write two sentences about two things | can do and two other
sentences about two things | can’t do.

2. | write an email to introduce myself to my new English friend
Elizabeth (my name, my age, my class and school, my hometown or my
village, my nationality, my native language, my weekend activities, the
sport(s) I practise).

3. | write an email to an Algerian friend to describe my house and my
room.

4. | write three to five sentences to explain to my classmates the way
from my home to school.

5. | write five sentences to describe my mobile phone or tablet, or my
schoolbag (I talk about its price, weight, size, shape and colour).

6. | write four sentences to tell my classmates what they should do when
they have the flu.

7. | write three sentences to talk about three reasons why | should not eat
fast food and drink sodas all the time.

8. I write three sentences to talk about my favourite sport.

9. I write Elizabeth another email to describe the geographical location of
Algeria and my hometown or my village.

10. I write two sentences to describe today’s weather.

11. | write five sentences to tell my classmates about my last summer
holidays.

12. | write five sentences to tell my classmates about my holiday plans
for next winter.




LAYOUT OF SEQUENCE 01
SUGGESTED LESSON PLANS

Level: Ms 3

Sequence: 01 Lesson: 01 I listen and do.
Lesson focus: Language Learning

Learning Objectives: By the end of the lesson, my learners will be able to act
out dialogues to talk about themselves, their own interests using “what...?/
How often...?/ Frequency adverbs (never- always)”.

Target Competencies: interact —_interpret — produce orally.(the
competencies are presented in an integrated way and the teacher will decide on
which competency he will focus on)

Domains: Oral — Written — Both

Target Structures:W.H questions What...? - How often...?/ Frequency
adverbs (never- always)

Materials: WB - cartoon - strips - newspapers cut outs - audio scripts.

Cross-curricular Competencies: Core values:
1.Intellectual competency: - Valuing reading
-The learner can express himself and talk about his and learning in
interests. general.

- He can use his previous knowledge to relate pictures - Respecting the
to names. others’ choices and
- He can understand and interpret verbal and non-verbal | interests.
messages. - Being positive.

2. Methodological competency:

- He can work with his partners.

- He can assess his work and his peers.

- He can use strategies for listening and interpreting
oral discourse.

- He can develop effective study methods, mobilise his
resources efficiently and manage his time rationally.

3. Communicative competency:
- He can play roles to communicate appropriately.

4. Personal and social competencies:
- He is keen on promoting the work of his peers.
- He socialises through oral or written exchanges.




. .. Materials | ***VAKT
Timing | Framework Procedure Focus Objectives & aids srrs VLT
05’ Warmup |*T. invites **PPs to look at the T/PPs |To brainstorm|WB-cartoon| V+A+T
pined pictures and answer the ideas about strips,
questions. (pictures about cinema, PPs interests, | newspapers
sports, interests,, comic strips, sports and cut outs
animated cartoons, Sudoku, Manga, PPs/ games.
Karaoke, Anime) PPs
15" |Pre-Listening|T. invites the PPs to discuss in small To reinforce A+T
groups and tell what their favourites | T/PPs | previous lexis| White
among the given list are. and board
T. asks PPs to listen to the familiarize | Copybooks | V+A+T
definitions and circle the correct PPs/ | PPs with new
answer- The first one is given as a PPs vocabulary
demo. (Task 1 page 11) related to
T. asks PPs to match the definitions hobbies
with their appropriate pictures To interpret Picture
(Task 2 page 11) aural/ oral White
PPs compare their answers and messages. board A+T
20’ During  |correct one another before sharing
Listening |the whole class. (Task 3 page 11) To prepare V+A+T
* T shows PPs the picture ontask4 | T/PPs | PPs’ for the
and asks them to answer the listening Textbook/
following questions: phase. audio script
1. Is he Algerian? To help PPs
2. What is the boy’s room interpret Copy-
decorated with? pictures. books/
3. Does he like reading? White V+A
PPs To listen and board
T. asks PPs to listen to the Japanese fillina
student introducing himself then profile.
complete his profile (Task 4page
11) To reinforce
T. asks PPs to compare their PPs/ peer
answers with partners. (Task 5 page| PPs |correction and| PPs’ Copy-
11) cooperative books/
T. invites PPs to listen to the learning. White
interview and tick the right answer board
then write the questions (Tasks 6-7
page 12)
15 Post PPs are invited to work in pairs and
Listening |interview one another to talk about PPs/ | To conduct an
their interests using : PPs  [interview with

What do you ...?
How often do you...?

peers.

To transform

T. asks each pupil to use his information
partners’ answers and write about into a short
him/her. descriptive
E.g: My friend (name) is keen of piece about
........ , he/she likes ........, he/she someone’s
(always) .............. (everyday). hobbies and
interests.
[ 26




The Teacher’s comments:

What worked ‘What hindered

Action points

*T. = teacher

**PPs. = pupils

***V.A.K.T = Visual, Auditory, Kinesthetic, Tactile.
****M.I = Multiple Intelligences

Level: Ms 3
Sequence: 01 Lesson: 02
Lesson focus: Language Learning

and “yes/No” questions.
competency he will focus on).

Domains: Oral — Written — Both

Materials: WB - application forms - pictures and

(PPU)

Learning Objectives: By the end of the lesson, my learners will be able to ask
and answer then fill in a form about interests, abilities and inabilities using: what

Target Competencies: interact — interpret — produce orally. (The competencies
are presented in an integrated way and the teacher will decide on which

Target Structures: Are you interested in...? / Can you ...?

photos - PPs books.

Cross-curricular Competencies:
1.Intellectual competency:

-The learner can deduce meaning from context.
- He can understand and interpret verbal and
non-verbal messages.

2. Methodological competency:

- The learner can work with his partners.

- He can assess his work and his peers.

- He can use strategies for listening and
interpreting oral discourse.

- He can develop effective study methods,
mobilise his resources efficiently and manage
his time rationally.

3. Communicative competency:

- He can fill out forms about interests, abilities
and inabilities.

- He can process digital data.

4. Personal and social competencies:

- He is keen on promoting the work of his peers.
- He socialises through oral or written
exchanges.

Core values:

- ldentifying other person’s
positive personality
features.

- Being responsible.




- . L. Materials | ***VAKT
Timing | Framework Procedure Focus | Objectives & aids L
05’ Warm up |T. sticks two pictures on the board T/PPs | To brainstorm WB- V+A+T
( The first one representing a man on a and elicit key | Picture and
wheel chair and the second one PPs structural a form.
representing a form to be filled in) lexis.
T. asks the PPs to look at the pictures PPs/T A+V
and interpret them by answering these White
Presentation |questions: board
15 - What do these pictures represent? T/PPs | To introduce V+A
- Where do we find such forms? the target
- Why do they use them? structure in
PPs/T context. White
T. draws two bubbles under the pictures board
and writes a sentence in each bubble + bubbles
with gaps to be filled in. A+V
This man
T/PPs White V+A
T. asks PPsto complete the two board
sentences with “can” and “can’t”
T. invites the PPs to correct with the
elicited words on the board. PPs To express
T. presents the rules ( the form and the abilities and
meaning) inabilities PPs’
The affirmative form: using the | Copybooks/ Au
*“ | can fill out this form” model “can” White
Subject + can + verb (stem/base)... with the three| board
I/ to speak English forms.
You/ to play a musical instrument. T/PPs
(to express abilities) V+AU
The negative form:
“The man can’t walk” PPs/ | To elicit the
Subj. +_can’t + verb (stem/base)... PPs |rule aboutthe| White
1 /to run more than 2kms. use of “can”. board
You/ to drive a car. V+A+T
( to express inabilities)
The interrogative form: T/PPs
“Can the man walk?”
No, he can’t.
Can+ subj.+ verb (stem/base) ...+? White
You/ to speak/Chinese/? board V+T
You /to draw/? + picture
20
Practice |Note: T.devotes time to present and
focus on the pronunciation of : To focus on
- “can” is pronounced /kan/ in the right PPs
questions and in the middle of pronunciation | copybooks
statements. of “can” and | + White
/kan/ is a weak form of “can”. T/PPs “can’t”. board
- “can” is pronounced /ken/ at the end | PPs/T | (weak and

of a short answer to a yes/no question.
/keen/ is a strong form of “can”.

strong forms).




15

Use

- “can’t” is pronounced /ka:nt/ in
British English.

/ka:nt/ is a strong form. It has no weak
form.

M.C.Qs: (Meaning Checking Questions)
T: look at this picture and answer the
questions:

- Is this pigeon flying?

- What happened to its wing?

So, this pigeon_is not able to fly.

T. invites PPs to listen and do
task 1 page 19 (I pronounce)

PPs are invited to listen and tick the
right pronunciation.

T. asks PPs to prepare two questions to
ask to their partners about their abilities
and inabilities.

PPs work in pairs exchanging roles
asking and answering correctly (with the
right pronunciation of “can” and “can’t”
within their dialogues.)
( Tasks: 2- 3- 4- 5 page 19
I pronounce)

T: you want to participate in the
contest:”Arabs Got Talents”.

You found information on the website
related to this contest.

Fill in the form and add extra
information about yourself.

T/PPs

PPs
PPs

PPs

T/PPs

PPs/
PPs

Application
Forms

PPs’
copybooks.
To check how

meaning.

To check and
consolidate
the right
pronunciation.

Tofillina
form.

The Teacher’s comments:

What worked

What hindered

Action points

*T. = teacher

**PPs. = pupils

***V.A.K.T = Visual, Auditory, Kinesthetic, Tactile.
**%*M.I = Multiple Intelligences




Level: Ms 3

Sequence: 01 Lesson: 03 I listen and do.
Lesson focus: Language Learning and use.

Learning Objectives: By the end of the lesson, my learners will be able to
infer someone’s personality and write about him/her using: frequency adverbs

“always / never” and personality adjectives.

Target Competencies: interact — interpret — produce orally. (The
competencies are presented in an integrated way and the teacher will decide on
which competency he will focus on)

Domains: Oral — Written — Both

Target Structures: frequency adverbs (always/ never)/adjectives representing
personality features.

Materials: WB - Profile forms - handouts (questionnaire) - PPs’ books.

Cross-curricular Competencies: Core values:
1.Intellectual competency: - Being interested in
- The learner can use his critical thinking skills. people.
- He can understand and interpret verbal and non- - Being interested in
verbal messages. nature.

- Being honest when
2. Methodological competency: describing someone’s
- He can work in pairs or in small groups (cooperative | personality features.
learning).

- He can assess his work and his peers.

- He can use strategies for listening and interpreting
oral discourse.

- He can develop effective study methods, mobilise his
resources efficiently and manage his time rationally.

3. Communicative competency:
- He can fill in forms.
- He can process digital data.

4. Personal and social competencies:
- He is keen on knowing about the others’ profiles.
- He sacialises through oral messages.




- . . Materials | ***VAKT
Timing | Framework Procedure Focus Objectives & aids N
10° Warm up |T. draws on the board a graphic | T/PPs Graphic V+A
organiser and asks the PPs to To elicit organiser.
work in pairs and complete it. information and PPs’
05’ And Pre- |T:what can you find in introduce a new | copybooks
listening  [someone’s profile? topical lexis.
R P 4 A+V
PPs/T
[P ],
/ \ board
Auditory
During  |Personal Information:
20’ Listening |Name/country/ nationality/ age/ | T/PPs
gender / level
Interests: ............. Audio
Personality features... PPs/T To listen and script
The first listening: answer the A+V+T
T. invites PPs to listen to the questions.
BBC Radio interview (the first
listening Part 1) and answer
these questions:
- How many people are Audio V+A
speaking? script
- Who are they? +
PPs’
The second listening: copybooks
T. invites PPs to listen again to To listen and +
part one of the BBC Radio complete PPs’ books
interview and fill in the first PPs information. + V+Au
part of each teenager’s profile Profiles
(Task 10 page 13) To involve PPs forms
T. asks PPs to check their in peer
answers in pairs before sharing assessment.
with the whole class. (Task 12 V+A+T+K
page 13)
The third listening: To listen and
T. invites PPs to listen to the cross out the
second part of the interview and| T/PPs wrong
cross out the wrong information information.
(between brackets) in each
teenager’s profile. PPs/ | To involve PPs
(Task 13 page 14) PPs in peer
T. asks PPs to check their assessment.
answers in pairs before sharing
with he whole class.
The fourth listening:
T. invites PPs to listen to the T/PPs To listen and
third part of the interview and tick the best
tick the words that best describe description.
each winner’s personality.
(Task 15 page 15)
[ 31 )




20" |Post-listening

The fifth listening:
T. invites PPs to listen to the

conversation between Karim
and Nadia then fill in with the
missing words.

(Task 18 page 16)

After checking answers in pairs,
T. invites PPs to correct.

T. invites PPs to do (Task
21page 16 ) where they have to
order the sentences and build up
a coherent conversation.

T. elicits from this conversation
Ali’s personality features.

T. sets PPs to do (Tasks 11
and 12 page 28) in I practise

T. provides PPs with a
questionnaire

(Task 14 page 29)

T. asks PPs to exchange their
questionnaires in pairs and
interpret the results to deduce
and select the best adjectives
describing his partner’s
personality.

T. invites each pupil to write a
short report about his partner’s
personality.

T/PPs
PPs/T

PPs
PPs

To listen and
provide the
missing words |PPs’ books/
in the White
conversation. board
To interpret the . .
results of a Questionnai
questionnaire. res
handouts
To write a PP’
report about copybooks
one’s partner
personality.

The Teacher’s comments:

What worked

What hindered

Action points

*T. = teacher
**PPs. = pupils

***V.A.K.T = Visual, Auditory, Kinesthetic, Tactile.
**%*M.I= Multiple Intelligences




Level: Ms 3
Sequence: 01 Lesson: 04 I pronounce.

Lesson focus: Language Learning and use.

Learning Objectives: By the end of the lesson, my learners will be able to act
out dialogues to talk about personalities, interests, abilities and inabilities using
verbs and words ending in “s” with different pronunciations.

Target Competencies: interact — interpret — produce orally. (The
competencies are presented in an integrated way and the teacher will decide on
which competency he will focus on)

Domains: Oral — Written — Both
Target Structures: Words and verbs ending in “s”.

Materials: WB- strips - envelopes - PPs’ books - PPs’ copybooks - scrambled
sentences

Core values:

- Being helpful while
working with the others.

- Valuing group work.

- Respect and turn taking
when asking and answering.

Cross-curricular Competencies:
1.Intellectual competency:

- The leaner can interpret and identify sounds.
- He can interpret verbal and non-verbal
messages.

2. Methodological competency:

- He can work in pairs or in small group.

- He can assess his work and his peers.

- He can use strategies for listening and
interpreting oral discourse.

- He can develop effective study methods,
mobilise his resources efficiently and manage
his time rationally.

3. Communicative competency:

- He can use role play to communicate

appropriately.

4. Personal and social competencies:
- He socialises through oral and written
exchanges.




A A Materials | ***VAKT
Timing | Framework Procedure Focus Objectives & aids VL
10° Warm up |T. splits the class into small T/PPs Strips of T+V+A
groups of 4 or 6 providing them To order sentences
with strips of paper containing information within
scrambled sentences and asks a dialogue.
them to order them to get a
coherent dialogue. T+A+ V+ K
PPs are asked to act out the PPs/T - Strips of
dialogue in pairs after giving words
the correct order. (tasks 7
and 9)
20’ | Presentation |T. provides the groups with To identify the - White A+V
three envelopes and strips of T/PPs | different sounds. board
words ending in “s”. T asks the
PPs to work within the groups
to put each word in the PPs/T
corresponding envelope. A+V+T
T. Presents the rule from “My
pronunciation Tools”.
=» “s” is pronounced /1z/ after To set the rule
the following sounds: /s—z——3— related to the
tf— dz/ pronunciation of V+A
(or the following alphabet the final “s”.
letters: s, ss, X, ce, sh, ch, ge) PPs’
=» “s” is pronounced /s/ after copybooks
the following sounds: /p —t—k— +
-0/ PPs’ books
=» “s” is pronounced /z/ after V+Au
the following sounds: PPs
/b—d—g—v—0-l-m-n-g-r + all
vowels and diphthongs/
V+A+T
T. asks the groups to check the
words in the envelopes and
correct when necessary, after
reading the rule. PPs’ books/
White
20° Practice |T. asks the PPs to listen and board
tick the right pronunciation of T/PPs | To reinforce and PPs’
the ending “s” in each word. consolidate copybooks
(Task 7 page 20 in I pronunciation.
pronounce) PPs/
T. helps the PPs to select three PPs
words related to interest,
abilities, inabilities and
personalities (from the task)
then use them in meaningful
sentences. T/PPs
PPs’ books/
T. asks the PPs to do (Task 9 To listen and White
page 20) in I pronounce. match each word board
with its PPs’
corresponding | copybooks
T/PPs sound.
[ 34 )




Use T. invites the PPs to work in PPs/T | To reinvest prior

20 pairs and use the sentences knowledge related
produced previously in a to pronunciation in
meaningful dialogue. a meaningful
The PPs act out their dialogue dialogue.

focusing on the appropriate
pronunciation of the words
ending in “s”.

The Teacher’s comments:

What worked What hindered Action points

*T. = teacher

**PPs. = pupils

***V.A.K.T = Visual, Auditory, Kinesthetic, Tactile.
****M.I = Multiple Intelligences




Level: Ms 3
Sequence: 01 Lesson: 05 I practise.

Lesson focus: Language Learning and use.

Learning Objectives: By the end of the lesson, my learners will be able to act
out dialogues to talk about interests in Algerian music.

Target Competencies: interact — interpret — produce orally. (The
competencies are presented in an integrated way and the teacher will decide on
which competency he will focus on).

Domains: Oral — Written — Both

Target Structures: Consolidation of frequency adverbs (always /never)/ W.H.
Qs and Yes/No Qs.

Materials: Recorded musical sounds - PPs’ books - PPs’ copybooks - Pictures
of instrument - the map of Algeria.

Cross-curricular Competencies: Core values:

1.Intellectual competency: - Being proud of belonging to
- The learner can understand and interpret Algeria with its varied music.
verbal and non verbal messages. - Valuing the intangible

- He can ask questions and express himself cultural heritage.

through his personal reflection.

2. Methodological competency:

- He can work in pairs or in small groups.

- He can assess his work and his peers.

- He can develop effective study methods,
mobilise his resources efficiently and manage
his time rationally.

3. Communicative competency:
- He can use drama and role-play to

communicate appropriately.

4. Personal and social competencies:
- He socialises through interviews.




A L. Materials | ***VAKT
Timing | Framework Procedure Focus Objectives & aids N
10° Warm up |T. displays sounds of some T/PPs To identify the Recorded A
Algerian musical instruments different musical sounds,
and asks his learners to guess instruments. Pictures of | T+V+A+ K
what they are. musical
instruments
20 | Presentation |T. sticks pictures of musical To match the and strips of
instruments on one part of the| PPs/T | musical instruments | papers with | T+A+ V+
board and a list of words on with each category, |their names K
the other part. then classify them.
T. invites the PPs to match
each instrument with its
name. - The
T/PPs Algerian
20’ Practice |T. involves the PPs to do To reinforce the use | map and A+V
(task1 page 24) in I of the frequency | pictures of
Practise. PPs/T adverbs. musical
T. asks PPsto match each instruments
category of musical
instruments with its
corresponding definition then
classify the given musical PPs
instruments on the table. PPs
(Tasks 3and 4 page 25)
T. reminds the PPs about the
use of frequency adverbs, PPs’
then invites them to do tasks copybooks
9 and 10 page 27 +
To correct Maria’s mistakes PPs’ books
in her e-mail to Karima and
Nadia.
20° Use T. invites PPs to follow the
example (Task 7page 26)
and act out a dialogue with Toactouta
his partner asking and dialogue.
answering questions about
their interest in music.
T. gives freedom choice to
add extra questions.
How often do you ....?
Why do you like ....?
The Teacher’s comments:
What worked What hindered Action points

*T. = teacher
**PPs. = pupils

***V.A.K.T = Visual, Auditory, Kinesthetic, Tactile
**%*M.I = Multiple Intelligences




Level: Ms 3
Sequence: 01 Lesson: 06 I read and do. PDP 01

Lesson focus: Language use.

Learning Objectives: By the end of the lesson, my learners will be able to:

1- Read texts and gather information about Mohamed Farah Djeloud.

2- Write speeches about their hobbies and interests.

Target Competencies: interact —interpret — produce. (The competencies are
presented in an integrated way and the teacher will decide on which
competency he will focus on)

Domains: Oral — Written — Both.

Target Structures: lexis and expressions related to interests and hobbies.

Materials: — PPs’ books - PPs’ copybooks - Mohammed’s speech video.

Cross-curricular Competencies: Core values:

1.Intellectual competency:
- The learner can understand and interpret | = Valuing hard work and great
verbal and non-verbal texts. achievements.
- He can show creativity when producing - Valuing reading and thinking in
oral and written messages. particular.

- Supporting successful people

2. Methodological competency: - Sharing an outstanding person’s
- He can assess his work and his peers. dream.

- He can develop effective study methods,
mobilise his resources efficiently and
manage his time rationally.

3. Communicative competency:

- He can use information and
communication technology such as blogs,
website pages, forums of discussion, to
interact with learners of other cultures.

- He can face an audience.

4. Personal and social competencies:
- He can be inspired from outstanding
people as role model.




- .. Materials | ***VAKT
Timing | Framework Procedure Focus | Objectives & aids N
05’ Warm up |T. invites his learners to watch the T/PPs | To motivate video A
video segment in the link below and segment
https://www.youtube.com/watch?v=B | PPs/T | brainstorm
ARmMEk7Rcmg and ask them to ideas to
identify the boy and say what he is identify an T+V+A+ K
talking about. outstanding
personality.
10’ | Pre-reading |T.asks PPsto work in pairs and T/PPs worksheet
match each word with the appropriate matching | T+A+ V+
definition. PPs can use their To introduce | the words K
dictionaries. See (worksheet3) the topic and with
- was awarded the key lexical| definitions, |  V+ Au
- managed Definitions PPs items. synonyms
- Modest PPs or opposites
- Cheque
- Evaluate Synonyms
- keen on
- Grateful opposites
- scholar
A+V
30° During / |T. asks PPs to read text 1 and fill in
While the bibliographical notes/ reading PPs PPs’ books
Reading |notes. (Tasks 1,2, 3 and 4page 30) PPs
T. asks PPs to read text 2 and fill in To interpret
the bibliographical notes/ reading different texts in
notes. (Tasks 5,6 and 7 page 31) terms of lexis
T. asks PPs to read text 3 and fill in and
the bibliographical notes/ reading comprehension.
notes. (Task 8 page 32 tasks 9, 10 T/PPs
and 11 page 33)
15" |Post- reading |T. invites PPs to work in pairs, ask To produce a
and answer these questions: piece of PPs’
- What is your main interest? PPs |writing from a| copybooks
-Why? PPs set of +
- How can this interest or hobby help questions. | PPs’ books

you?

- What is your dream?

- How can you make it become true?
T. asks PPs to use their answers and
write a short attractive and meaningful
speech about their interests.

The Teacher’s comments:

‘What worked

What hindered

Action points

*T. = teacher
**PPs. = pupils

***V.A.K.T = Visual, Auditory, Kinesthetic, Tactile
****M.I = Multiple Intelligences




Level: Ms 3

Sequence: 01 Lesson: 07 Iread and do. PDP 02
Lesson focus: Language use.

Learning Objectives: By the end of the lesson, my learners will be able to:
1- Read texts and gather information about Tuareg and Imzad culture.

2- Make a poster to save and promote the cultural heritage in their regions.

Target Competencies: interact —interpret — produce. (The competencies are
presented in an integrated way and the teacher will decide on which
competency he will focus on).

Domains: Oral — Written — Both.

Target Structures: lexis and expressions related to national culture (songs/
music/ instruments/dances...).

Materials: — PPs’ books - PPs’ copybooks - white board - posters.

Cross-curricular Competencies: Core values:
1.Intellectual competency: - Being proud of Algerian
- The learner can understand and interpret cultural diversity.
verbal and non verbal texts. - Protecting the intangible

- He can show creativity when producing oral | heritage of Algeria.
and written messages.

2. Methodological competency:

- He can develop reading skills strategies.

- He can use notes.

- He can develop effective study methods,
mobilise his resources efficiently and manage
his time rationally.

3. Communicative competency:

- He can use information and communication
technology such as blogs, website pages,
forums of discussion, to interact with learners
of other cultures.

- He can process digital data in English.

4. Personal and social competencies:
- He can show responsibility towards his
nation and its culture.




Timing

Framework

Procedure

Focus

Objectives

Materials
& aids

***VAKT
wxxx VLI

05’

10

30’

15

Warm up

Pre-reading

During
Reading

Post- reading

T. asks the PPs about their
favourite music.

T. lists down the PPs’ answers
on the board.

T: Which of these music or
songs are disappearing?
Why?

T. asks PPs to work in pairs and
match each word with the
appropriate definition. PPs can
use their dictionaries. See
(Task 18 page 36)

T. asks PPs to read text 4 and
fill in the bibliographical notes/
reading notes. (Tasks 12,13
and 14 page34)

T. asks PPs to read text 5 and
fill in the bibliographical notes/
reading notes. (Tasks
15,16page 35 and task17 page
36)

T : In the region where you live
there is an old musical genre (or
a traditional musical
instrument, or popular songs or
dances), or a traditional craft
(pottery, carpet weaving,
jewellery, etc.) which is dying.
This represents your regional
culture which is part of your
Algerian national culture.

With a group of friends, you
decide to found an association
and make a poster to suggest
the building of a “Dar” (like
“Dar Imzad”). The poster will
be published on the internet
(social network pages, etc.) and
also sent to the UNESCO to
make this traditional culture
part of the “Intangible Cultural
Heritage of Humanity”
(Task 2page 40 in I think and
write).

T/PPs

PPs/T

T/PPs

PPs

PPs

T/PPs

PPs
PPs

PPs
PPs

To introduce the
topic about different
music genres

To match words
with their
corresponding
definitions.

To interpret different
texts in terms of lexis
and comprehension

To make a poster to
save the cultural
heritage.

Board

PPs ‘books
And
w.board

PPs’ books

PPs’

copybooks
+

PPs’ books

A

V+A

A+V

V+ Au

A+V




The Teacher’s comments:

‘What worked

What hindered

Action points

*T. = teacher
**PPs. = pupils

***V.A.K.T = Visual, Auditory, Kinesthetic, Tactile
****M.I = Multiple Intelligences




Level: Ms 3
Sequence: 01 Lesson: 08 I learn to integrate.

Lesson focus: Language use.

Learning Objectives: By the end of the lesson, my learners will be able to
work in small groups and write Mohamed’s Profile.

Target Competencies: interact — interpret — produce. (The competencies are
presented in an integrated way and the teacher will decide on which
competency he will focus on).

Domains: Oral — Written — Both
Target Structures: lexis and expressions related to profile and reading
Materials: — PPs’ books - PPs’ copybooks - white board - posters.

Cross-curricular Competencies: Core values:
1.Intellectual competency: - Being proud of

- The learner can use his critical thinking skills when belonging to Algeria
gathering information for learning and research. with its varied

—He can understand and interpret verbal and non- music.

verbal messages. - Valuing the

—He can solve problem situations using a variety of intangible cultural
communication means. heritage.

- He can show creativity when producing oral and
written messages.

—He can show some degree of autonomy in all areas of
learning.

2. Methodological Competency:

- He can work in small groups.

- He can develop effective study methods, mobilise his
resources efficiently and manage his time rationally.

- He can share information with the whole class.

3. Communicative competency:

- He can use information and communication
technology such as blogs, website pages, forums of
discussion, to interact with learners of other cultures.
- He can process digital data in English.

4. Personal and social competencies:
- He can show responsibility towards team work.




Timing

Framework

Procedure

Focus

Objectives

Materials
& aids

***VAKT
wxxx VLI

05’

10°

30

15’

Warm up

Presentation

Practice

Production

T. splits the class into small
groups and asks PPs to try
to remember as much
information as possible
about Mohamed Djelloud.

T. collects the information
from each group.

Groups will take turn to
give the answers. One point
for each group that gives
the right information

T: Your School Magazine
Editor asked you to write
an article about Mohamed
Farah Jelloud. You decided
to present his profile first to
make all your schoolmates
know what a 2" year
primary school pupil can
do. You want to make them
understand that reading is
important and necessary for
the development of
individuals and nations.

T. provides the PPs with
the KSA table in addition
to their answers of the
warm up and the layout of
the profile.

T. invites the groups to
read the texts about
Mohamed to help PPs do
tasks 1, 2 and 3 page 30.
T. helps the pupils to
engage in the tasks by
controlling, monitoring and
offering help when needed
T. invites the PPs to check
the mistakes and correct
them before posting.

T. invites the PPs to
display the profile and the
article on the walls and
invites the other groups’
members to move around,
check, take notes and
assess the posters.

TIPPs

PPs/
PPs
PPsIT

T/PPs

PPs

PPs

T/PPs

PPs
PPs

PPs
PPs

To review prior
knowledge.

To collect information.

To fill in the KSA
table.

- To produce a poster.

To involve the PPs in
peer and group
correction.

To share information
with the whole class
about the posters
produced.

Board

PPs ‘books
And
whiteboard

PPs’ books

PPs’

copybooks
+

PPs’ books

Posters

A

V+A

A+V

V+ Au

A+ V+K




The Teacher’s comments:

What worked ‘What hindered Action points

*T. = teacher

**PPs. = pupils

***V.A.K.T = Visual, Auditory, Kinesthetic, Tactile
**%*M.I = Multiple Intelligences




Level: Ms 3
Sequence: 01 Lesson: 09 I think and write.
Lesson focus: Language use.

Learning Objectives: By the end of the lesson, my learners will be able to
prepare a poster about The Arab Reading Challenge.

Target Competencies: interact — interpret — produce. (The competencies are
presented in an integrated way and the teacher will decide on which
competency he will focus on)

Domains: Oral — Written — Both

Target Structures: lexis and expressions related to reading and the
competition

Materials: PPs’ books - PPs’ copybooks - white board - posters

Cross-curricular Competencies: Core values:

1.Intellectual competency: - Being proud of belonging to
- The learner can use his critical thinking skills |  Algeria with its varied music.
when gathering information for learning and - Valuing the intangible
research. cultural heritage.

- He can understand and interpret verbal and
non-verbal messages.

- He can solve problem situations using a
variety of communication means.

- He can show creativity when producing oral
and written messages.

- He can show some degree of autonomy in all

areas of learning.

2. Methodological competency:

- He can waork alone, in pairs or in small
groups.

- He can use reading strategies to collect data.
- He can develop effective study methods,
mobilise his resources efficiently and manage
his time rationally.

3. Communicative competency:
- He can use English to write a poster.
- He can process digital data.

4. Personal and social competencies:
- He can show some degree of autonomy in
learning.

(a6 )
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Timing

Framework

Procedure

Focus

Objectives

Materials
& aids

***VAKT
wxxx VLI

05’

10°

30’

15

Warm up

Presentation

Practice

Production

T. brings an announcement
about the international
competition in Dubai for
the best Arab Reading
Challenge Poster.

T: - Who organize this
competition?

- What will be the reward?
- What is it about?

- Are you going to
participate?

T. provides his PPs with
the situation (Task 1page
39 I think and write)

Your School is going to
participate in an
international competition in
Dubai for the best Arab
Reading Challenge Poster.
You decided to take part in
and prepare a nice poster.
You need some
information about the
event.

-T. provides the PPs with
the layout of the poster and
guides them to read (the
texts about the Algerian
winner Mohamed Jelloud).

-T. helps the pupils to
engage in the task by
controlling, monitoring and
offering help when needed

-T. invites the PPs to have
peer correction before
posting.

T. invites the PPs to
present the posters and let
the classmates check, take
notes and assess the
posters.

T/PPs

PPs/
PPs

PPs/T

T/PPs

PPs
PPs

T/PPs

PPs
PPs

PPs
PPs

To review prior
knowledge.

To brainstorm ideas
in order to prepare
the PPs for the
written production.

To familiarize the
PPs with a layout of
a poster.

To involve the PPs
in peer and group
correction.

To present the
posters and share
information with the
rest of the class.

An
announce-
ment

PPs’ books
And
whiteboard
PPs’
copybooks

PPs’ books

PPs’
copybooks
+

PPs’ books

Posters

V+Au

V+A

A+V

V+ Au

A+ V+K
+T




The Teacher’s comments:

What worked ‘What hindered Action points

*T. = teacher

**PPs. = pupils

***V.A.K.T = Visual, Auditory, Kinesthetic, Tactile
**%**M.I = Multiple Intelligence




A SAMPLE SUMMATIVE TEST

I read the text 1 carefully, then I answer the questions below.

‘T‘Save the Environment ‘
< C AG-H http://www.earthskids.com/change-save_earth.htm

WVES CARTUS KiDS

When the first astronauts traveled out into space they saw an
amazing vision: planet Earth, sitting like a blue and green jewel in
Learn & Explore the blackness of space.An extraordinary place of life, and the only
planet we know of that definitely has life.

And the more scientists learn about
life on Earth, the more they realize that Earth %
is wrapped in a delicate web of environmental '3?
Contact systems that connect one another. Food webs, b
climate cycles, ocean currents, animal migrations,
carbon/oxygen exchange and so on.

We are now aware that changes in any one of these
systems can have a huge impact, such as human beings cutting
down forests destroys wild animal habitats, and in many cases the
animals themselves. I often creates top soil ercsion and destroys
the forest watershed that provides clean drinking water to cities
downstream. And it slows the exchange of carben dioxide intc
oxygen. Which in turn causes global temperatures to rise.

EK Club

About This Site

EK News

Yes, the problem is big. But the group we have addressed to
work on is big too. And guess what? YOU are part of that group.
You, your friends and family, even your teachers and kids at
school. So do your part. Be positive, learn, spread the word
and email the Ileaders. Share your ideas and your cencerns.
Together, we can make our dreams true. Just start the first step

TASK ONE: (7pts)

A-1I choose the right answers: (03 points)

1- Thetext isa: a-webarticle  b-blogpage c¢- magazine page

2- Cutting down trees destroys: a-animals b-animal habitats c¢- both
3- The writer can solve our planet problems: a- with his friends b- with all
people c¢- alone

B-1 answer the following questions: (02 Points)
1- How many paragraphs are there in text?

2- In which paragraph is it mentioned that the space is black?
3- Can changes in environmental systems cause global temperatures rise?

4- s the writer aware of the serious environmental problems?




C-1 read the first paragraph and sort out a word that expresses the
value and beauty of Earth. (1point)

D-What do the bold underlined words in the text refer to? (01 point)
they it you we

TASK TWO: (7pts)

A-1 re-write the sentences starting with derived nouns from the verbs in

bold. (02 points)

E.g: You must protect your environment. —» Protection of environment
is an obligation.

1 - We shouldn’t disagree on school regulations.

— ».iiiiiiiiiieen....... On school regulations is a mild obligation.

2- Parents and schools should educate children.
— > .ciiiieieenenn..... OF children is the parents’ and the schools’ duty.

B-1 choose the right word in brackets to have a coherent paragraph.
(03 points)

I am a member of a neighbourhood association called “Saving my
city is my Duty”.

All the young members (are - is - have) taking part in its different
plans and activities.

(since - for - when) It has been founded, the city became (more nice -
nice - nicer) than it was.

We have (organized - organizes - organize) one week awareness
campaign about the importance of keeping the city clean, (therefore —
as — because) all the citizens and their children admire the green spaces
and respect where and when to throw litter.

Now, | do believe that young people (are - were - was) responsible
and can save Mother Earth by simple and easy actions.




C-1 put a tick (v) in the right box to show whether the bold letters are

silent or pronounced. (02 points)
|8ilent | ‘Pronounced |
what ] [
wrapped  []  []
habitats |:| |:|
honour I:l I:l
TASK THREE: (6pts)

On the occasion of Earth Day celebration, “The Earth Day Network” blog

IS announcing a competition to select the best ideas and action plans to be
published on the blog.

Your school had a good experiment concerning the protection of the
environment.
Post and share your school’s regulations with the Blog’s Staff.

- Do not forget! You can win the reward.

- (You can use the blog below to help you write your posting.)

Earth Day | Take Action Campaigns

Children Can...

Protect the Environment!
...Being a living part of the
CLIMATE  Earth, we cannot harm any
sewesnesnensnse part of her without also
harming ourselves

STORE|| PRESS ROOM| | Search
I N

$

EARTH DAY

\ 4

April 22nd

N 4

..We must all see ourselves as

part of this Earth, nat as an

Native American healer & teacher
April158', 2016 16:20

..."Earth Day Network” website welcomes all
ideas, plans, slogans and activities to celebrate

_ﬁ__
X

[

blog...
... You can win mare than 3 500.000

earthskids@earthlink.net

i g
v = ,j enlemyf ff"om the olutsrlde whp "The Earth Day” .. i Wit g
R ...‘." . tries to impase his will on it. ) . M L #1 A
KA ¥ .. Do not wait! Send us your plans and ideas ... i WooDs HoLe
(ST ¥y # ¥ Y "
i Pusted 8y: Lame Deer ... The first best ideas will be published onthe g q 45 RESEARCH CENTER




ONLINE RESOURCES FOR THE TEACHER

General Study Skills Sites

o Wwww.skills4study.com

o Www.open.ac.uk/skillsforstudy/

o http://www.intute.ac.uk

o Www.oup.com/uk/orc/biosciences

e http://www.bbc.co.uk/schools/ks2bitesize/english/

This website provides games and activities in: reading, writing, spelling and
grammar.

How To Study - an entire website dedicated to STUDYING!

e Www.how-to-study.com

Homework Tips - homework strategies, study skills, and time management
o www.homeworktips.about.com

*ESL Basics: On this site, you’ll find free English videos for both students
and teachers.

Grammar and Punctuation

e Www.ucl.ac.uk/internet-grammar

If you are interested in improving your knowledge and understanding of
English Grammar, UCL has developed an Internet Grammar of English for
undergraduate students.

e http://www.e-learningforkids.org/

Grammarly Handbook: Amazing resource to learn English grammar with
many many examples.

English grammar _exercises -Kaplan’s web site is an extra. What they are
good at is offering great English courses in an English-speaking countries.

EnglishGrammar.org -1 consider Jennifer’s blog one of the best English
grammar sources. It’s a super useful website for both beginners and
advanced learners. You’ll find the answer for nearly all the questions you
can have about English grammar, like Punctuation, Conjunctions, Business
Writing, Adjectives, Verbs, and many others. But if you don’t find it you
can always ask in a comment or send a personal message to Jennifer.

[ 52 )
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English _Grammar_Secrets-If there’s something you didn’t find on
EnglishGrammar.org you’ll most possibly find it here. There are more than
just” explanations here. Exercises follow every topic..

UsingEnglish.com -Continuing the topic of practicing English grammar,
Using English offers you lots of printable lessons for you in all topics. More
than just practicing, but you can talk to other learners of English and native
tutors. If you have a question you can ask them anytime.

On Assessment
Test Taking Tips - tips you might find helpful during tests
www.testtakingtips.com

*EduFind English Online Tests and Learning Games: Check out these
test and games that offer a great way for students to test and improve their
English language skills.

*Activities for ESL Students: Thousands of teacher contributions can be
found on this site full of quizzes, exercises, and tests for teaching English as
a second language.

On Reading

Reading is Fundamental / Leading to Reading http://www.rif.org/
American website with lots of audio visual activities

¢ http://www.reallygoodstuff.com/community/11-free-reading-websites-for-
Kids/2/

Reading Discovery

e http://www.chancesforchildren.com.au/Reading-Discovery.aspx
Book Start

e http://www.bookstart.org.uk/books/

British Website that includes a book finder to help select books based on
age.

On Writing

A class write board allows all students to work on a class document, add
and edit and see the changes.

e http://weebly.com — Weebly

Quizlet allows you to make wordlists which your students can use for
practice too.

e http://quizlet.com - Quizlet

Watch videos with subtitles, for all levels. Unique!

e http://real-english.com — Real English
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flashcards, worksheets for young learners

e http://mes-english.com - MES English

A very attractive and simple place for students to keep an online journal or
diary. They can share with the teacher or classmates. Really easy to set up.
Recommended Websites for Teaching English (Young Learners)

e http://penzu.com — Penzu

On Phonetics/Pronunciation

*English Pronunciation: Okanagan College’s resource offers 13 different
unit lessons for learning and teaching English pronunciation.

*ESL Gold: ESL Gold is, no joke, golden, with seemingly endless learning
resources for English. Students can practice pronunciation, find a book to
study, and even talk to someone in English on this site. Plus, teachers can
find a job, search for textbooks, discover games, and so much more.
*Repeat After Us: In this online library, students can get access to a huge
collection of English texts and scripted recordings.

*ESL_Cyber Listening Lab: Direct your students to this ESL cyber
listening lab with study guides, quizzes, and even teacher features.
*Fonetiks: Direct students to this incredibly useful pronunciation guide
with instant sound and samples by native speakers.

On Speaking
Real English: Check out this free site for learning English, with loads of
videos from real English speakers, plus quizzes and community support.

On Vocabulary

Vocabulix: This online tool is designed to help jumpstart students’
vocabulary skills, with- more than 90 vocabulary lessons, and the option to
create lessons of your own.

Wordsteps: Wordsteps makes it easy for students to build their own
vocabulary collection, and even access their vocabulary through a mobile
device for English language learning on the go.

*ESLTOWER.COM : Many Free English Grammar & Vocabulary
Exercises for Teachers and Students

On Collaborative writing

e http://ietherpad.com

Students or teachers can make post it notes in a cool way. Share and use for
collaboration, projects, presentations or just plain fun. So easy!

[ 54 )

L J



o http://www.wallwisher.com/

Students or teachers can make post it notes in a cool way. Share and use for
collaboration,

projects, presentations or just plain fun. So easy!

On Games

http://eflclassroom.ning.com EFL Classroom 2.0

- Lots of resources, games, discussion and tips to using technology in the
classroom. For both students or teachers.

e http://real-english.com — Real English

Watch videos with subtitles, for all levels. Unique!11)

e http://jr.naver.com/english/list.nhn?id=dongyo&cid1=2 - Jr. Naver

Many songs, chants, stories, games for young learners (Korean based)

¢ http://www.woodlands-junior.kent.sch.uk/literacy/index.htm

This site provides activities and games in: words and spelling, grammar,
punctuation and writing.

o http://www.woodlands-junior.kent.sch.uk/revision/Science/index.html
This site provides activities and games in: living and life processes, physical
processes, materials, earth and space and water.

e http://www.woodlands-junior.kent.sch.uk/literacy/index.htm

This site provides activities and games in: words and spelling, grammar,
punctuation and writing.

*Play & Learn English: Through the Early Childhood Education
Network’s Play & Learn English resource, you can share letters, print,
shapes, writing, and other relevant images for learning the English language.

On Songs:
http://www.songsforteaching.com/davidputano/s/whenyourmannersshine.m
p3

http://lwww.songsforteaching.com/intellitunes/ican.htm
https://www.teachingenglish.org.uk/.../using-music-motivate-enga...

Can you wiggle your nose? | can
http://www.songsforteaching.com/intellitunes/ican.htm

(Manners for kids)
http://lwww.songsforteaching.com/amymichelleandfriends/s/mindyourmann
ers.mp3

What do you say when someone says hi?
http://lwww.songsforteaching.com/davidputano/s/whenyourmannersshine.m

p3
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What A Wonderful World
https://www.youtube.com/watch?v=A3yCcXgbKrE&Iist=RDA3yCcXgbKr
E#t=0

Mother earth song

https://www.youtube.com/watch?v=l_A3FMf3_Qw

bab.la: Bab.la is a really fun site for ELL learners, with reference tools like
a dictionary and vocabulary, supplemented with quizzes, games, and a
community forum.

*ManyThings: On this website, you’ll find quizzes, word games, puzzles,
and a random sentence generator to help students better grasp English as a
second language.

Grammar Games - Jeopardy, Hangman, Wheel Games, Snakes and
Ladders and more

@ Fun Games - Games for Teaching ESL Kids

@ Vocabulary Games - memory games, maze games, Snakes and Ladders,
Hangman and more

@ ESL Online Games Directory - Have Fun Teaching and Learning
English with your Students

On Communicative Games for Classroom Learning

* Hot-seat: A lifetime favorite for most language teachers, this game has
long been the cornerstone of most ESL classroom speaking activities and
games. It is quite easy to play yet it gets a lot of language out of students if
well thought out.

*What's this? : A Vocabulary guessing game with flashcards

*Mallet Mallet: A fun game for practising vocabulary and sentences. .
*Chinese whispers: A fun game for listening and getting correct
pronunciation of words.

*Miming games: Excellent game for eliciting description of actions and
adjectives.

*Ely__swatting: A vocabulary practice game with speaking and
pronunciation practice. *

*Steal, Swap, Bust and Number Card Game : A Fun Game for the class.
How to Play

*Get Rich or Die Trying : Great Fun Game! Combines several game ideas
in one game.

*Ereezelor Stop! Ball Game: This game can practice any language point
and it is very easy to set up.




*Dice Game : A great communicative game to practice almost any language
skill, by rolling the dice.

*Word Association Game: Communicative vocabulary Game by using
flash cards *Number Game: This is a listening game usually used as a
warmer using numbers

*Guessing Game : With this game cards are stuck behind a student's back
and he/she asks questions to guess.

*Swap Seats: This seat swapping game gets kids very excited. Kids sit in a
circle. Prepare some word or phrase cards and put the up side down in the
middle of the circle.

On Reading, writing/spelling games

ESLTOWER.COM : Many Free English Grammar & Vocabulary Exercises
for Teachers and Students

*Running Dictation: Skills: Reading, writing; Requirements: pen and
paper and text excerpts.

*Running Dictation for Large classes and Young Learners' Classes-
This is excellent for beginners to elementary levels. Also adapted for large
classes

* | spy something... Skills- Vocabulary, speaking, reading and listening
*Memory or Concentration game : Great game for many language skills
practice .Skills: Ideal for teaching words that have a close relationship.
*Spelling relay: Skills: Spelling and reading of words.

*Word searching games: Reading and spelling game.

*Chopstick relay : This is a variation of Spelling relay but this time using
chopsticks and alphabet cards.

*Spelling Bee: Teacher says a word and student spells. Any mistake not
allowed.

On Children’s Literature
BookHive: your guide to children’s literature and books
e http://www.cmlibrary.org/bookhive

This guide to children's literature, from a public library in the USA, contains
hundreds of reviews and recommended reads.

e http://www.bbc.co.uk/schools/ks2bitesize/science/

This website provides games and activities about: living things, materials
and physical processes.




For Teachers

*EverythingESL: EverythingESL is an awesome place to find ESL
teaching resources, from lesson plans to teaching tips and resources.
*UsingEnglish.com: On UsingEnglish.com, you’ll find an incredible
collection of tools and resources for learning and teaching English as a
second language, including a grammar glossary, printables, and teacher
handouts.

*ESL Basics: On this site, you’ll find free English videos for both students
and teachers.

*lesson plans, activities, for young learners and M.S. / H.S.

e http://bogglesworldesl.com - Bogglesworld

*short and simple techniques, ideas and resources to help teachers

e http://teachingrecipes.com - Teaching Recipes

- A list of MANY sites, all categorized and saved by fellow English
teachers. A treasure chest!

e http://www.diigo.com/list/eflclassroom -

On Dictionaries

From reference books to a pronunciation guide, you and your students will
get a lot of use out of these links.
http://dictionary.cambridge.org/dictionary/english/classmate
*Dictionary.com: This site isn’t just for looking up words, although it’s
quite useful in that function. Dictionary.com also offers a word of the day,
games, quotes, translation, and much more.

*Thesaurus.com: Like Dictionary.com, Thesaurus.com goes beyond simple
reference, bringing inspiration and fun in the form of synonyms, fun word
facts, and even search trends.

*Common Errors in English Usage: Read Paul Brian’s Common Errors in
English Usage on this website, and even get links to the book’s blog,
calendar, and entry-a-day Facebook page.

*]diom Site: With the help of this site, English language learners can make
sense of common idioms.
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APPENDICES:
THE LISTENING SCRIPTS






ME, MY ABILITIES, MY INTERESTS
AND MY PERSONALITY (SEQUENCE 1)

SCRIPTS FOR: I LISTEN AND DO

e Tasks 1 and 2: I listen to the definitions. (CD, Track 1)

Definition 1: Manga is a Japanese comic book that tells stories in pictures.
Definition 2: Anime is a Japanese television animation or cartoon.
Definition 3: Sodoku is a Japanese puzzle in which players write numbers
from 1 to 9 into a grid consisting of nine smaller grids, each of them with
nine squares. The same number cannot be repeated in any square, or down
and across the whole grid.

Definition 4: Karaoke is a Japanese form of entertainment. People go to
karaoke clubs to listen to the music of popular songs and sing the words in a
microphone.

e Tasks 4 and 5: I listen to this Japanese Middle School student
introduce himself during a local radio programme for young people.

(CD, Track 2)
My name’s Enzo Yashimoto. I was 13 last month. I live in Tokyo. Japanese
school children and teenagers like Manga, Anime and Sudoku. These are
very popular in Japan. I like Manga, too. I always read them in my free
time, together with books about wild animals. I love Anime, too. My
favourite TV Anime is always at 5 pm on Sundays. I’'m not a real fan of
Sudoku because I’'m not good at arithmetic. I’'m not a smart boy! I can’t
understand this game. I find it boring, so I never play it. I prefer video
games because they’re so exciting! I like music, too. I’'m fond of karaoke. I
always go to karaoke clubs with my classmates at weekends. I love Japanese
teen songs but I can’t play any musical instrument.

e Tasks 6 and 7: I listen to the interviewer. (CD, Track 3)

Interviewer: What do you like reading?
Interviewer: How often do you read?
Interviewer: What kind of music do you listen to?
Interviewer: What kind of games do you like?




Tasks 10 and 11: I listen to the BBC radio interview (Part 1). (CD, Track 4)
The BBC Radio presenter James Smith welcomes in his studio the two
winners of the BBC Radio International Contest “An Interesting Teenager’s
Profile”. They are middle school students from two different continents.

BBC presenter: Welcome to this BBC Radio programme. Let’s start with
you, Adamou. Please, introduce yourself to our audience.

Adamou: Hi, there! My name’s Adamou Fafana. I'm 13. I’'m from Niger
and I go to middle school in the capital Niamey.

BBC presenter: Your turn, Maria.

Maria: Hello, everyone! I’'m Maria Perdito. I’ll turn 14 next December. I'm
Peruvian. I live in a small village in the Andes Mountains.

e Tasks 13 and 14: I listen to the BBC radio interview (Part 2). (CD, Track 5)

BBC presenter: Now, Adamou, what are you most interested in learning
about?

Adamou: Well, I’'m fond of birdwatching. This is what I like most. I want
to be an ornithologist. I love reading about birds. At weekends, dad always
takes me to the Niger River to watch migratory birds, like flamingos, storks
and wild geese. Their colours are fabulous! They come all the way from
Europe. They can fly hundreds of kilometres a day. I can watch them for
hours, and I never get bored. I think all animals should be respected. Birds
mustn’t live in cages. They must be free, like you and me.

BBC presenter: I think you’re right, Adamou. What about you, Maria?
What’s your main interest in life?

Maria: Well, learning more about nature. I’'m very keen on botany. I love
reading about plants in general. I want to be a botanist. I always go for a
walk in the mountains on Sundays. I'm interested in all kinds of plants,
flowers and trees. I can give you the names of many plants in my native
language Quechua but I can’t remember all of them in English.

e Tasks 15 and 16: 1 listen to the BBC radio interview (Part 3). (CD, Track 6)

BBC presenter: Let’s talk about something more personal. What kind of
person are you, Adamou?

Adamou: I guess I’'m cool. Birdwatchers must be patient and relaxed. I'm
not the nervy type of person at all. My friends think I’'m shy but I don’t
think so. I can be very sociable.




BBC presenter: And you, Maria? How would you describe yourself?
Maria: I think I’m like Adamou. I’'m very calm. I can’t live in a noisy town
or city. I love the silence and the quietness of the Andes Mountains. I’'m
always respectful towards nature. I’'m also a very curious girl. I always want
to learn more. I like people, too. All my schoolmates say I’'m friendly.

BBC presenter: You’re really great kids! Thank you for answering my
questions.

Adamou and Maria: You’re welcome. Thank you for inviting us.

e Tasks 18 and 19: 1 listen to the conversation. (CD, Track 7)
Nadia is Karim’s new classmate. They don’t know each other well. So,
Karim asks her a few questions to know more about her.

Karim: Tell me, Nadia, do you always tidy your room?

Nadia: Yes, of course! I’'m not the messy type of person at all.

Karim: And do you always get on well with your classmates?

Nadia: Sure. I’'m very friendly and outgoing.

Karim: Are you keen on chess?

Nadia: No, not really. I never play such games. I get bored very quickly.

e Tasks 21 and 22. I listen to the conversation. (CD, Track 8)
Karima and Ali (two Algerian middle school teens from two different
Algerian towns) met on an Internet forum last month. Now, they’re good
friends. They always chat together at weekends via Skype or Viber.

Karima: Hello! What’s up?

Ali: Not much. I have a maths test on Monday morning.

Karima: Well, you don’t seem to be happy about it!

Ali: I can’t understand maths. I always feel bored in class.

Karima: I think you should get more interested, Ali.

Ali: T know I’m not smart but I’'m hard-working and perseverant!
Karima: Good! So I can help you with your maths over the weekend.
Ali: Oh, can you do that for me? Thanks a lot, Karima.




ME, MY ABILITIES, MY INTERESTS
AND MY PERSONALITY (SEQUENCE 1)

SCRIPTS FOR: MY PRONUNCIATION TOOLS

1. Pronunciation of * can / can’t”

a. I listen and repeat. (CD, Track 9)

/ol = arithmetic - flamingo - Peru - sociable - never - manga
/&/ " Africa - Andes - maths - fan - personality - Algeria

/a:/ = art - answer - plant - classmate - far - hard-working

b. I listen and repeat. (CD, Track 10)

4 N
— Can /kan/ you play the piano?

—Yes, I can. /kaen/

I can /kan/ play the piano.
—No, I can’t. /ka:nt/

I can’t /ka:nt/ play the piano./

.

2. Pronunciation of “s” endings in plural nouns and present simple
verbs (3" person singular: he, she, it).
I listen and repeat. (CD, Track 11)

4 N\
/1z/ = classes - quizzes - washes - garages - watches - cages

/s/ = apps - ornithologists - interests - storks - roofs - maths

/zI = Dbirds - believes - puzzles - phones - trees - flamingos - mangas
- things - plays - games - clothes - sudokus )

o




I pronounce.

e Tasks 1 and 2. I listen and tick the correct pronunciation of the words
in bold. (CD, Track 12)

— I can’t do my homework. I’'m not good at geography.
O /kont/ O /ka:nt/

— This is an interesting website. You can download many apps and exciting
games.

O /kaen/ O /kon/
— Can you play a musical instrument? O /keen/ O /kon/
—Yes, I can. O /kan/ O /kaen/
—No, I can’t. O /kent/ O /kamt/
e Task 3. I listen and repeat the questions. (CD, Track 13)

Question 1: What can you do with a tablet?
Question 2: Can you use it as a printer?

Question 3: Are you a fan of new technologies? Which ones?

e Task 4. I listen again and write the questions. (CD, Track 14)

Question 1: What can you do with a tablet?
Question 2: Can you use it as a printer?

Question 3: Are you a fan of new technologies? Which ones?

e Task 5. I listen again and write my answers to the questions in

task (4). (CD, Track 15)
Question 1: What can you do with a tablet?
Question 2: Can you use it as a printer?

Question 3: Are you a fan of new technologies? Which ones?




e Task 7.1 listen and tick the right pronunciation of the “s” ending in

each word. (CD, Track 16)
/ 1. hz/ /s/ /) / 2. hz/ /sl /z/\
profiles o o O emails o o O
webpages o o O messages o 0O O
tablets o 0O O video clips o O 0O
fans o o O downloads o o O
pianos o o O features o 0O O
smartphones O O O botanists o 0O O
months o o O prizes o 0O 0O
K places o O 9 \mountains o d Ey

e Tasks 9 and 10. I listen and match each word with the corresponding

pronunciation of its “s” ending. (CD, Track 17)
personalities
abilities
studies
cries
activities
technologies
countries
cities
prizes
carries
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ME AND LIFESTYLES (SEQUENCE 2)

SCRIPTS FOR: I LISTEN AND DO

e Tasks 1, 2, 3 and 4: Jenny, a fourteen-year-old English girl is filming her
grandmother Elizabeth and interviewing her for a school project about the
old days due on “Grandparents Day”.

I listen to the interview (Part 1). (CD, Track 18)

Jenny: Look at the camera, grandma, and answer my first question. When
were you born?

Grandma: In 1939, the same year the Second World War began.

Jenny: Were you born here, in London?

Grandma: No, sweetheart. I was born in the North, in a farmhouse five
miles from the nearest village in the Lake District, now a very beautiful
National Park. My dad used to raise cows and sheep. We also had ducks,
geese and chickens.

Jenny: Can you tell me a little more about this farmhouse, grandma? Was it
big?

Grandma: Not really. Actually, we shared it with my three uncles and two
aunts. My mum and dad had only two rooms. My three sisters and I shared
one of them.

Jenny (bewildered): What? You were four in the same room?

Grandma: Yes, sweetheart. You’re so lucky to have a room for you alone,
today. We didn’t have that chance. The toilets were outside in the farmyard,
near the cowshed. We had no bathroom. We used to take a bath once a week
in a tub made of wood and placed on the kitchen floor. There was a wood-
burning stove in the kitchen on which my mother used to cook or boil water.
Today, things are quite different. How often do you take a bath, Jenny?
Jenny (laughing): Almost every day! I usually take a quick shower in the
morning before I go to school.

Grandma: You're lucky kids, today! We used to help mum with
housework and tidy our room every day. We also took turns to feed the
chickens, ducks and geese. I learnt to milk cows at 12.

Jenny: This is really hard work!




e Tasks 7 and 8: I listen to the interview (Part 2). (CD, Track 19)

Jenny: Tell me, grandma, what did you use to eat in those days?

Grandma: Porridge at breakfast. Oh, I hated it! And Yorkshire pudding
with roast beef on Sundays. Everyday meals consisted of boiled potatoes
with gravy, meatballs, kidney pies and brown bread. We had homemade
cookies with the afternoon tea. The family used to gather around the table,
in the kitchen. Mum used to serve dad first, and then us. We weren’t
allowed to put our elbows on the table or talk with our mouths full. We
didn’t have the right to leave the table before the meal was over. No such
things as hamburgers or pizza on the table, of course!

Jenny: I don’t like fast food, grandma. I sometimes eat a cheeseburger
when I go out with friends but I often have a vegetarian meal. You know,
salads and rice with vegetables.

Grandma: That sounds reasonable, young lady. This is what I call a healthy
diet.

e Tasks 9 and 10: I listen to the interview (Part 3). (CD, Track 20)

Jenny: Now, tell me grandma. What did you use to wear back then?
Grandma: We didn’t use to wear leggings or jeans eighty years ago, for
sure! Our clothes were quite formal, not casual like yours today. They were
made of wool or cotton. We used to wear long dresses, blouses, shawls
which mum knitted for us, headscarves and clogs made of wood for farm
work. My dad bought us new clothes only once a year, on our birthdays.
Jenny: What did you use to wear on special occasions?

Grandma: Well, when we were invited to weddings, for example, I used to
swap clothes with my cousins. They had beautiful dresses and nice blouses.
We also used to wear hats on such occasions, not headscarves. I loved hats!
I still love them today; they’re so classy and elegant! Just look at Queen
Elizabeth!

Jenny: Girls rarely wear hats, these days. We prefer berets or caps. And
wooden clogs can be seen only in a museum!

Grandma: Well, sweetheart, times change!

e Tasks 12 and 13: I listen to the interview (Part 4). (CD, Track 21)

Jenny: Did you have fun, grandma? What games did you use to play in
those days?
Grandma: Well, girls used to play with rag dolls. They were made of old




pieces of cloth and stuffed with wool. We also played hide-and-seek,
hopscotch and skipping rope. Boys played with marbles or made their own
toys from wood. Today, you have all this technology to entertain you on
your mobile phones, tablets and laptops.

Jenny: You’re right, grandma, but I never play video games, for example.
I’'m not very fond of all this technological entertainment as you call it.
I sometimes play board games like scrabble or chess with my friends but
I prefer sports and books.

Grandma: Nothing can replace books. You should keep reading all your
life, sweetheart. Books teach you a lot about life.

e Tasks 18, 19, 20, 21, 22 and 23: I listen to the interview (Part 5).
(CD, Track 22)

Jenny: One last question, grandma. What is your best childhood memory?
Grandma: My first day at school. I went to primary school the year WWII
ended, seventy years ago. [ was about 6 at the time. I put on my new school
uniform: a nice black gymslip and a white blouse with a nice big collar.
Jenny: What is a “gymslip”, grandma?

Grandma: It’s a dress without sleeves which we used to wear over a blouse
some sixty or seventy years ago. So, I was very happy that morning when
dad drove me to the village school in his cart. I was impatient to learn
things, and I learnt a lot at school. I will remember that day for the rest of
my life! You’re still wearing school uniforms today, Jenny.

Jenny: Yes, grandma but mine is quite different from yours. It’s more like a
“blazer-and-tie” uniform style: a black blazer and skirt, a white blouse and
socks, and a red tie. Plus, in winter, a V-neck jumper, a black coat and
trousers.

e Tasks 26 and 27: I listen to the interview (Part 6). (CD, Track 23)

Grandma: Well, life is not what it used to be. Times change, my little
darling.

Jenny: I guess they’ll always do, grandma.

Grandma: You’re right, Jenny. Times will always change.

Jenny: Thanks, grandma, for being so patient with me and my questions.
Grandma: I don’t like cameras but your questions reminded me of the good
old days. So, thank YOU, sweetheart.

Jenny: I love you so much, grandma! Give me a hug.




ME AND LIFESTYLES (SEQUENCE 2)

SCRIPTS FOR: MY PRONUNCIATION TOOLS

1. Pronunciation of the vowel sounds /uz/ and /o/
a. I listen and repeat. (CD, Track 24)

/uz/ ® oud - school - room - afternoon - food - cartoon - boot - June - flute
- rule - fruit - crew - interview - blue - true - shoe - flu - two

/ol % look - wood - wool - cook - book - cookies - childhood - good
- understood - foot - took - should - couscous - full - put - push

b. I listen and repeat each pair. (CD, Track 25)
4 fuz/ ol A

fool full

pool pull

food foot

stool stood

it oot

Y sui S )

2. Pronunciation of the vowel sounds /3:/ and /o/
a. I listen and repeat. (CD, Track 26)

/3:/ ® early - heard - learn - girl - birthday - bird - first - skirt - shirt

- serve - person - world - work - turn - burn - hurt - prefer - refer
/o/ = about - again - alone - allowed - ago - potatoes - today - collar

- semolina - second - picture - shower - blazer - pizza - camera

b. 1 listen and repeat each pair. (CD, Track 27)
4 /3:/ ol h

diverse divers

chauffeuse chauffeur

foreword forward

dessert desert
\_ refer differ )




3. Pronunciation of the vowel sounds /&/, /a/ and /e/

a. I listen and repeat. (CD, Track 28)

/®&/ % actually - and - scrabble - grandma - began - national - casual - hat
- cap - family - gather - hamburger - salad - back - have - had -
thank

/A/ W uncle - us - mother - London - love - sometimes - come - mum - tub

- duck - fun - but - lucky - plus - stuffed - jumper - young

/el ® every - elbow - then - project - very - chess - never - memory - beret

/

b. I listen and repeat each line. (CD, Track 29)

4 N

- leggings - vegetarian - breakfast - bread - head - friend - said

&/ I/ lel
bat but bet
bad bud bed
bag bug beg
pan pun pen
track truck trek

- /

4. Silent letters: “t” and “w”

I listen and repeat. (CD, Track 30)

» Silent letter “t”: listen - glisten - whistle - castle - fasten - nestle

- wrestle - pestle - moisten - beret - ballet - gourmet

» Silent letter “w”: wrong - wreck - wretched - write - wrote

- written - writer - who - whose - whole - answer - two

- /




I pronounce.

e Tasks 1 and 2. I listen and tick the correct pronunciation of the letters
in bold. (CD, Track 31)

— He’s such a fool to swim in a pool where the water is so cool.

O fuy/ O /ol

— It’s good to read a cookery book and learn about cooking.

O fuy/ O /ol

— He heard birds chirping in the fir tree early in the morning.

a /3:/ a /of

— She took a lot of pictures of her grandparents with her digital camera.

a /3:/ a /of

e Tasks 3 and 4. I listen and tick the correct pronunciation of the letters

in bold. (CD, Track 32)

/1. luz/ /U/\ / 2. /3:/ Y, \

tool O O stir O O

glue O O fur O O

shoot O O across O O

shook O O above O O

soup O O teacher O O

new O O urban O O

flew O O rural O O
Kbull O O / K actor O | /




e Tasks 5 and 6. I listen and tick the correct pronunciation of the letters
in bold. (CD, Track 33)

/s,

couple

o)

-~
8
~
~~
>
~

apple
butter
better
gut
get
tab

\tub

e Tasks 7 and 8. I listen and write each of the following words in its
corresponding column: rag, rug, sack, suck, head, had, sat, said, set,
met, mat, mad, dead, dad, dud, red, fed, blood, bled, drag, drug,

O oO0o0o0o0o0oogod
O 0000000

KDDDDEIEIEID

jump, lump, bump. (CD, Track 34)
(O lwl C oo Y e )

....... rag.. .......rug.. .......head..
- - L J




e Tasks 9 and 10. I listen and tick the correct pronunciation of the

letters in bold. (CD, Track 35)
/ Letter “t” \ / Letter “w” \
Silent Pronounced Silent Pronounced

bouquet O O answer O O
bucket O O wrinkle O O
bustle O O wrangler O O
hasten O O two O O
hasty O O twelve O O
soften O O wrap O O
mortgage O O writing O O

O O O O

@ffet / Qreath /

e Tasks 11 and 12. I listen and write between slashes the appropriate
phonetic symbol (/uz/, /ol, /3, Ial, =/, /al, le/) and between brackets
the words “silent” or “pronounced” that correspond to the letters in

bold type. (CD, Track 36)
K “gymslip” is a dress /../  without (\)
sleeves which (............... ) we wused /../ to wear over /../
a /../ Dblouse some/.../ sixty or seventy /... years ago /.../.
So, I was very /.../ happy that /.../ morning when (................. ) dad
/..../ drove me to the village school / .... / in his cart (............... ). He was
happy /.../, too /../. He whistled (............... ) all the way and I
listened (................. ) to him. I looked /..../ up /..../ and saw a few /..../
wrinkles (......cc........ ) on his face. After /..../ a thirty-minute /..../ ride on

that country /..../ road, we finally arrived /.../ at the school. 1 was
impatient to learn /..../ things, and I learnt /..../ a lot at school and from
books /..../. I will remember /..../ that day for the rest/..../ of /..../ my life!
Qu’re still wearing school uniforms/..../ today /..../, Jenny /..../. /




ME AND THE SCIENTIFIC WORLD (SEQUENCE 3)

SCRIPTS FOR: I LISTEN AND DO

e Tasks 1 and 2: Dr Abderrahim Bourouis
I listen to the text and complete Dr Bourouis’ ID card. (CD, Track 37)

Dr Abderrahim Bourouis was born in Tlemcen. He is 29 years old. His
father is a mechanic and his mother a housewife.

Dr Abderrahim Bourouis went to primary, middle and high schools in
Tlemcen, an old historic town in the west of Algeria. After that, he went to
Abou Bekr Belkaid University in Tlemcen, where he did his undergraduate
and postgraduate studies, and got his Bachelor’s and Master’s degrees of
Engineering (BE and ME) in 2009. He also holds a PhD in
Telecommunication from the same university (2014).

Dr Bourouis is a researcher and engineer at Algerie Telecom, which he
joined in 2014. One of his inventions was a smart shirt for patients suffering
from Alzheimer’s disease. This shirt is equipped with microelectronic
devices, which prevent patients from getting lost. This invention won
Dr Bourouis the Arab Youth Creativity Award in 2013.

e Tasks 6 and 7: Interview with Professor Belgacem Haba (Part 1)

I listen to part (1) of the interview between the Algerian scientist and
inventor Prof. Haba and the Algerian researcher Dr. Baghdadi, and
complete the dialogue bubbles. (CD, Track 38)

Prof. Haba: After graduating, I was contacted by a Japanese company. So,
I went to Japan and stayed there for 6 years. I was working in the
application of laser technology to microelectronics while I was living there.
Then, I moved on to work on miniaturisation.

Dr. Riyadh Baghdadi: The miniaturisation of electronics.

Prof. Haba: Yes. When I returned to the US, I joined a small company. Our
aim was to miniaturise the mobile phone. Phones were big and we knew that
if we managed to make them smaller, they would sell more.




e Tasks 8,9, 10, 13 and 14: Interview with Professor Belgacem Haba
(Part 2)
I listen to part (2) of the interview and do the tasks. (CD, Track 39)

Dr. Riyadh Baghdadi: When was this?

Prof. Haba: In the nineties. By 1998, we started to see results and the
technology that we produced has been in use ever since.

Dr. Riyadh Baghdadi: So, any person right now is using some of the
technology that you have developed as part of this company?

Prof. Haba: Exactly. And we were also doing other things while we were
working on the miniaturisation of mobile phones and mobile phone chips;
we were working on the miniaturisation of cameras. Then, I moved on to
another company which specialises in memory chips used today in memory
sticks, memory cards and smart cards. It was there that we designed and
developed the console games “PlayStation Two” and “Three”.

e Tasks 15 and 16: Interview with Professor Belgacem Haba (Part 3)
I listen to part (3) of the interview between Prof. Haba and

Dr. Baghdadi, and circle only the words I hear between brackets.
(CD, Track 40)

Dr. Riyadh Baghdadi: T think most students listening to this interview
would like to get advice from you. What advice would you give them?

Prof. Haba: The first thing you must do is to know your weak points.
Secondly, when you are about to do some work, work on something you are
able to accomplish. Finally, you must have a goal, an objective and a plan to
achieve it. I feel sorry for people who don’t have a plan, a vision of where
they are going in life. When you have an idea to realise, don’t give it up
because of problems or obstacles. Be perseverant. Perseverance is more
important than intelligence if you want to succeed. Also, find people who
can help you. Many of us want to do everything by ourselves; you can’t clap
with one hand.

Dr. Riyadh Baghdadi: Thank you very much Prof. Haba for speaking with
us and for your advice.

Prof. Haba: I hope it will help.

e Tasks 17 and 18: A History Class (Part 1) (CD, Track 41)
I listen to my history teacher and complete the timeline (Part A).

Teacher: Our class today is about a famous Maghrebin scholar who
invented modern sociology, the study of the development and functioning of




human society. This eminent scholar was born on May 27th 1332 in Tunis.
His ancestors immigrated to Tunisia from Andalusia (al-Andalus) in the first
half of the thirteenth century. His parents died during an epidemic of the
plague which hit Tunis in 1348-1349, leaving Ibn Khaldun orphan at the age
of 17. In 1354, he accompanied his teacher to Fez, where he became a
secretary of the sultan of Morocco. From 1365 to 1374, he travelled a lot,
moving from Bejaia to Biskra, Tlemcen, Fez, Granada, Seville and then
returned to North Africa.

e Tasks 19 and 20: A History Class (Part 2) (CD, Track 42)
I listen to my history teacher and complete the timeline (Part B).

Teacher: Our great Maghribin scholar then withdrew from politics and
found refuge in Qalat beni Sellam, near Frenda, Algeria. He spent 4 years
there — from 1375 to 1378 — writing his “Muqgaddimah” and part of “Kitab
al-Ibar” or the history of Muslim North Africa. A few years later, in 1383,
he settled in Cairo, Egypt where he became a teacher and a Cadi or a judge.
The following year, his wife and four daughters died in a shipwreck on their
way to join him in Cairo but his two sons survived. Three years later, he
went to Mecca on the pilgrimage and returned to Cairo 18 months later,
where he died on 17th March 1406.




ME AND THE SCIENTIFIC WORLD (SEQUENCE 3)

SCRIPTS FOR: MY PRONUNCIATION TOOLS

Pronunciation of the consonant sounds /{f/ and /v/

a. I listen and repeat. (CD, Track 43)
%/ ® four - first - find - famous - from - Fez - Frenda - field - physics

- phone - orphan - refuge - Africa - scientific - Professor - artificial
- half - stuff - laugh - enough - tough

/vl ® very - vision - visit - travelled - invent - invention - inventor
- never - living - leaving - moved - interview - developed
- development - discover - advice - survived - give - have - achieve

\ /
b. I listen and repeat each pair. (CD, Track 44)
//f/ v/ R

fan van

fast vast

leaf leave

off of
\safe save )

I pronounce.

e Tasks 1 and 2. I listen and tick the correct pronunciation of the letters
in bold. (CD, Track 45)

— Inventors develop devices that help us almost every day.
O /t/ O v/

— We know little about al-Farabi’s life or biography. He was a tenth-
century Muslim philosopher who also wrote a book on music.

0O /vl o /f/




e Tasks 3 and 4. I listen and tick the correct pronunciation of the letters

in bold. (CD, Track 46)
/1. /f] /V/\ / 2. It/ vl \
free O O pharmacy O O
information O O friend O O
vitamin O O love O O
staff O O alphabet O O
vaccine O O drive O O
brief O O elephant O O
rough O O heavy O O
photo O O phenomenon O O

\ AN /

e Tasks 5 and 6. I listen and write the phonetic symbol (/f/ - /v/)
corresponding to the pronunciation of the letters in bold type in each
word. (CD, Track 47)

Al-Farabi /.../ (870-950 CE) was an Islamic philosopher /.../ and
scientist. He was referred /.../ to in the Arab world as the “Second
Teacher” (after /.../ the Greek philosopher Aristotle known as the
“First /.../ Teacher”). He was also a musician who invented /.../ and
played a variety /.../ of musical instruments. He travelled /.../ to
Egypt and visited /.../ Damascus and Aleppo. He suffered /.../ great
hardships during his life /.../. He wrote a lot of /.../ books on

kphilosophy /.../, physics /.../, mathematics, music and medicine. /




ME AND MY ENVIRONMENT (SEQUENCE 4)

SCRIPTS FOR: I LISTEN AND DO

e Tasks 1, 2, 3 and 4: Algeria’s National Parks (Part 1)

I listen to the UNESCO representative speaking on BBC radio about
biodiversity in Algeria, and tick the box next to the name of each
national park I hear. (CD, Track 48)

Text (Part 1): Algeria is a North African country that lies between
Morocco and Tunisia along the Mediterranean coast of North Africa. It is
Africa’s largest country, covering an area of 2,381,741 square kilometres.
Algeria’s vast landscape is endowed with a variety of ecosystems. Algeria is
home to a number of national parks with great ecological and cultural
significance. The country has established these national parks to preserve
biodiversity. Notable National parks include Belezma National Park, Chrea
National Park, El Kala National Park, Djurdjura National Park, Gouraya
National Park, Hoggar National Park, Tassili n’Ajjer National Park, Taza
National Park, Tlemcen National Park, Mount Aissa National Park and
Theniet el-Had National Park.

e Tasks 6 and 7: Algeria’s National Parks (Part 2)

I listen to the UNESCO representative and write down on the map the
number corresponding to the name of each Algerian national park I
hear and the name of the nearest town. (CD, Track 49)

Text (Part 2): Belezma National Park is located in the Belezma Mountains,
the north-western part of the Aures Mountains, near the town of Batna.
Chrea National Park is named after the neighbouring town of Chrea. It is
located in the mountainous region of Blida. Djurdjura National Park,
Gouraya National Park and Taza National Park are all three located in
north-western Algeria, in Kabylia. Djurdjura National Park took its name
from the Djurdjura Mountains found within the park, not far from the town
of Tizi-Ouzou. Gouraya National Park lies on the Mediterranean coast. It
occupies a mountainous massif which dominates the north-west of the town
of Bejaia. Taza National Park is located in Jijel province, on the
Mediterranean coast about 90 km east of Bejaia. El Kala National Park is
also in the north-eastern region of Algeria. El Kala is a seaside town about
80 km east of Annaba, not very far from the Tunisian border. Tlemcen

(e
L 86 )



National Park is situated around the town of Tlemcen, not far from the
Moroccan border. Mount Aissa National Park is located in the western High
Plateaux, about 100 km southeast of the town of Naama whereas Theniet el-
Had National Park is about 50 km north of the town of Tissemsilt, in the
Tell Atlas Mountains. Both the Hoggar and Tassili n’ajjer National Parks
are in the Great South. The former is near the town of Tamanrasset and the
latter near Djanet.

e Tasks 9 and 10: Algeria’s National Parks (Part 3)
I listen to the UNESCO representative and complete the information
she gives about “Biosphere Reserves”. (CD, Track 50)

Text (Part 3): Biosphere reserves are areas including terrestrial, marine and
coastal ecosystems. Each reserve gives solutions for the conservation of
biodiversity and prevention of conflicts or problems between man, animals
and plants. Biosphere reserves are special places for scientists and researchers
to understand changes and interactions between man and ecological systems.
As Algerian national parks have a rich variety of ecosystems, we have
turned eight of them into Biosphere Reserves. In 1986 Tassili n’Ajjer was
the first Algerian park to be designated as a Biosphere Reserve. Then comes
El Kala, followed by Djurdjura, Chrea, Taza, Gouraya, Belezma and,
finally, Tlemcen Mountains — the last Algerian Biosphere Reserve to be
designated in 2016.

e Tasks 11, 12, 13 and 14: Algeria’s National Parks (Part 4)
I listen to the UNESCO representative and complete the table.
(CD, Track 51)

Text (Part 4): Belezma National Park was designated as a UNESCO
Biosphere Reserve in June 2015. It covers an area of 262.5 square
kilometres. The diverse ecological regions of the park accommodate over
300 animal species and 440 plant species. Endangered species such as
Cuvier’s gazelle, Dorcas gazelle, Barbary sheep and the serval inhabit the
park. Additionally, the park has rare plants such as the Atlas cedar which is
native to Algeria and Morocco. Belezma contains one third of the cedar
forests in Algeria.

Gouraya National Park, which covers an area of 20.8 square kilometres, was
designated as a UNESCO Biosphere Reserve in 2004. It is smaller than




Belezma. There is rich flora and fauna. The forests contain troops of
Barbary apes or macaques and other endangered mammals such as the
jackal and Algerian hedgehog.

Taza Biosphere Reserve (designated in 2004) is characterized by spectacular
cliffs, beaches, mountains and valleys and is noted for the Barbary ape, an
endangered species of monkey and the only macaque primate in North
Africa. Taza Biosphere Reserve is also home to the Algerian nuthatch, a
small rare bird endemic to the Babors Region and Algeria. The park covers
an area of 3,807 square kilometres. It is more important than the first two
parks in terms of area.

The Tlemcen Mountains Biosphere Reserve, designated in 2016, covers the
same area as the Tlemcen National Park: 985.32 square kilometres. The
biosphere reserve is home to a diverse flora with over 1,130 species, 40 of
which are protected such as The Montpellier maple, the Atlas pistachio, the
green oak and the Thuya. So, this reserve needs great care.

e Tasks 16 and 17: Algeria’s Endangered Fauna and Flora

I listen to the IUCN representative talking to Algerian journalists about
protected animal and plant species in Algeria, and I complete the fact
file. (CD, Track 52)

Many Algerian plants, trees and animals have been added to the red list of
our organization — the International Union for Conservation of Nature
(IUCN) — as vulnerable or endangered species. Therefore, the country’s
environmental authorities and Algerian people themselves must protect all
these species.

The Atlas cedar has been registered as an endangered species on the [UCN
red list since 2013. The Barbary sheep has been listed as a vulnerable
species on the same list since 1986. Barbary macaques have been inscribed
on the TUCN red list of endangered species since 2008. The Algerian
nuthatch has been classified as an endangered species since 1994. Dorcas
gazelles have been considered as vulnerable species since 1988, and
Cuvier’s ones since 2016. The Saharan cheetah, which lives in the Hoggar
Mountains, has not been evaluated and classified but it is considered as a
rare species. The Atlas or Barbary lion became extinct in the wild around
1942 but there are some descendants still living in captivity in zoos around
the world.




e Tasks 21, 22, 23, 24, 25 and 26: Saving the Barbary Macaque.

An interview with Dr. Sian Waters. (CD, Track 53)
The Barbary macaque occupied in the past the entirety of North Africa. It
now dwells in isolated parts of Morocco and Algeria. This species has been
classified as endangered by the International Union for Conservation of
Nature (IUCN) because it is threatened in the wild by a loss of habitat
developed for tourism, by local and international wildlife trafficking and
hunting. Dr. Sian Waters, from the University of Durham in England, has
studied this forgotten animal population for the last ten years.

Journalist: Thank you Dr Waters for accepting to answer our questions.
Macaques face many dangers. What is the primary threat in your opinion?
Dr. Waters: The main threat is development of tourism without thought for
the environment. However, illegal trade in Barbary macaques is more
dangerous.

Journalist: Is the wildlife trade a local or an international problem?

Dr. Waters: It is an international one because many Barbary macaques are
smuggled by tourists as pets from Morocco to Europe. We must put an end
to this illegal trade of wild animals.

Journalist: Your project is involved in educating local communities. How
can football games change people’s attitude towards macaques?

Dr. Waters: Traditionally, the macaque is thought of as funny or shameful.
So, the football tournament is a way to reward the boys and men of the
villages for their change in behaviour: becoming macaque protectors instead
of persecutors. Macaques shouldn’t be kept as pets or used to entertain
people and make money. They should live in the wild, in nature.

e Tasks 27 and 28: Eco-Schools (Part 1) (CD, Track 54)
“Eco-Schools™ is an international programme that has involved millions of
schoolchildren in environmental issues around the world for more than
twenty years. | listen to the BBC interview of the UK Eco-School
representative.

BBC Journalist: Thank you for sparing some of your time for this
interview. My first question is: how should a school run a litter campaign?
UK Eco-School representative: The first thing to do in any good campaign
is to let everyone know what it is all about. It is important that everyone
should understand why litter is not a good thing, and know what they can do
to prevent it.




BBC Journalist: Let’s define the word “litter” in the first place.

UK Eco-School representative: Litter can be described as ‘rubbish that is
in the wrong place’. It can be food, chewing gum, sweetie papers, syringes,
crisp packets, plastic bags or banana skins — in fact, any item left by a
person that should not be there. Natural matter, such as leaves that have
fallen from trees, are not classed as litter. Litter can take a very long time to
degrade (rot away), or may never degrade at all. It is dangerous to people
and wildlife — it is a form of pollution.

e Tasks 29 and 30: Eco-Schools (Part 2) (CD, Track 55)

BBC Journalist: How long can litter stick around?

UK Eco-School representative: The amount of time that litter stays around
once it has been dropped depends on what it is made from. Fruit waste such
as banana skins will take up to two years to rot away and disappear. A rolled
up newspaper can take up to 10 years to rot away. Supermarket plastic bags
can last between 10 and 20 years. Glass bottles and jars, plastic bottles,
plastic trays, yoghurt pots, etc. will NEVER rot away. These are more
dangerous than fruit waste.

e Tasks 31, 32, 33 and 34: Eco-Schools (Part 3) (CD, Track 56)

BBC Journalist: How can litter be dangerous to wildlife?

UK Eco-School representative: Well, we have found animals killed by
swallowing balloons. Many of them are trapped inside cans, bottles and
plastic bags. Some are poisoned by cigarette butts. Food containers, like
crisp packets and plastic bags, can be blown out to sea by the wind. Fish and
sea birds will eat them, thinking they are food. Scientists estimate that a
million birds and 100,000 marine mammals and turtles die every year from
eating plastics.

BBC Journalist: Are there other problems that litter can cause?

UK Eco-School representative: Firstly, fires can be caused by the careless
discarding of matches and cigarettes, or by the sun being magnified through
the glass of a bottle. So, this can lead to forest fires that will destroy both
plant and animal habitats. Secondly, food litter attracts rats and other
vermin, which will spread disease among people and other animals. There is
now the same number of rats as people in the UK!




e Tasks 35, 36, 37, 38, 39 and 40: Eco-Schools (Part4) (CD, Track 57)

BBC Journalist: How can schools participate in solving this problem?

UK Eco-School representative: Here are a few recommendations that any
schoolchild can follow. First of all, the three “Rs”: REDUCE the amount of
litter you create by buying items with less packaging; REUSE whatever you
can by buying durable, reusable items not disposable ones, such as paper
plates and cups; RECYCLE by buying goods with packaging that can be
easily recycled. Second, don’t litter; put your rubbish in a bin; if there isn’t
one near, put it in your pocket until you find one or take it home. Third, use
reusable bags (“bags for life”); don’t use plastic ones. Fourth, organize
“litter patrols” at school: each class should take it in turn to pick up litter on
the school grounds throughout the week. Fifth, classes can put up posters or
make a display on the notice board to remind everyone of the dangers and
damage that litter can cause to the environment in general. Finally,
schoolchildren should raise awareness of this litter problem among their
community by talking about its causes and dangers to their friends outside
school, their family and relatives, and also to their neighbours in the place
where they live, whether in towns or in villages. Young people can be more
responsible than adults. We shouldn’t forget that!




ME AND MY ENVIRONMENT (SEQUENCE 4)

SCRIPTS FOR: MY PRONUNCIATION TOOLS

1. Pronunciation of the consonant sounds /3/ and /d3/

a. I listen and repeat. (CD, Track 58)
\

/3/ = genre - leisure - television - conclusion - equation - usually
- massage - beige

/dz/ ® general - jackal - journalist - jar - Algeria - endangered - pigeon
- hedgehog - packaging - education - syringe - damage - village

language
- J
b. I listen and repeat each pair. (CD, Track 59)
4 N
I3/ /d3/
leisure ledger

pleasure  pledger
lesion legion
massage  message

\belge badge Y,

2. Silent letters: “Kk”; “w”; “h”; “t”

I listen and repeat. (CD, Track 60)

/lb Silent letter “k”: know - knew - known - knowledge - knife - knock?
knee

®» Silent letter “w”: write - wrote - written - wrong - wrist - sword -
playwright

®» Silent letter “h”: hour - honest - diarrhoea - Thailand - what - white

®» Silent letter “t”; listen - castle - whistle - nestle - wrestle - Christmas




3. Intonation in questions

a. “Wh-Questions”: falling intonation ()

I listen and repeat. (CD, Track 61)

1. What is the primary threat in your opinion?

2. How can litter be dangerous to wild life?

b. “Yes-No Questions”: rising intonation ()

I listen and repeat. (CD, Track 62)

1. Is the wildlife trade a local or an international problem? /~

2. Are there other problems that litter can cause? 7

I pronounce.

e Tasks 1 and 2. I listen and tick the correct pronunciation of the letters
in bold. (CD, Track 63)

a. When I start my revision for an exam, [ usually forget all about leisure.
O /dz/ a /3/

b. Environmental projects, like litter management, should be part of
educational programmes in all Algerian schools.
O /3/ O /d3/

¢. Our environment is more valuable than any treasure. We must make the
right decisions and take preventive and repressive measures to preserve it.
O /dz/ a /3/




e Tasks 3 and 4. I listen and match together the words that rhyme.
Then, I match each rhyming pair with its corresponding phonetic

symbol (/d3/ - /3/).

An example is given.

—
cage

danger
explosion
carriage
evasion -«

casual

/d3/

S

|

I3/

-
implosion

marriage
visual

» Invasion
page

stranger

_

e Tasks 6 and 7. I listen and tick the box corresponding to the

pronunciation of the letter in bold type in each word.

-

{hinoceros

1. Pronounced Silent
honour O O
knuckle O |
fastener O O
where O O
honesty O O
knit O O
Thames O O
O U

~

(CD, Track 64)

(CD, Track 65)

-

2.

Pronounced Silent

cheetah O

whale
two
why
writer
knot

when

NG

O O oo o o d

|

O o oo oo d

~




e Tasks 9 and 10. I listen and mark the intonation of each question:
N oor /. (CD, Track 66)

/ Interview Questions \

Question 1: Was there a waste-paper basket in your classroom when
you were at primary school?

Question 2: Were there any litter bins in your schoolyard or
playground?

Question 3: Are there any recycling bins in your neighbourhood?
Question 4: What materials make up most of your family’s rubbish?

Question 5: How many plastic rubbish bags does your family throw
away every day?

Qestion 6: What kinds of waste material can be recycled? /







